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EXECUTIVE SUMMARY 
 

THE PROCESS: 
This Plan is the result of nearly two years of intensive work by some of the most forward-

looking minds at San Antonio College, assisted with input from every constituency on SAC’s 
campus.  The Quality Enhancement Plan Committee and many members of the College 
community are convinced that this plan can achieve substantive positive change in the 
intellectual development and the knowledge, skills, attitudes and behaviors of students at our 
institution, particularly our majority of minority students. 

In November 2003, the President and members of the Leadership Team re-convened 
SAC’s Retention Task Force, which had previously produced a report during the period from 
February to June 2003 on retention strategies currently being used at SAC, and asked them to act 
as the core of a Quality Enhancement Plan Committee. The Committee would be responsible for 
the development of strategies to improve student learning on the SAC campus. The group agreed 
enthusiastically, and members were added from the SACS Leadership Team and groups of other 
key stakeholders, including students. The President agreed to chair the Committee, with the 
Executive Vice President as a permanent member. Both attend all meetings and have taken an 
active role in the development and promotion of the QEP.  A website was developed where 
anyone on campus could follow the development of the QEP. 

Since then, the Committee has met monthly to engage in intensive discussion designed to 
guide Institutional Development staff in writing the plan.  The QEP Committee and the President 
worked with the entire campus community to develop the “focus” of the QEP, which was then 
presented to College Academic Council. College Academic Council, which is comprised of the 
President, Vice President, and all Deans, Directors and Chairs, as well as staff and student 
representation, approved the QEP focus. 

The institutional background/history and research of best practices in achieving improved 
student learning sections of the plan were drafted in early 2004 and continuously updated, and 
the Committee developed draft process objectives and expected outcomes/measures of 
institutional change and student success. In Summer of 2004, Implementation and Management 
plans were drafted, and work initiated on the Budget and Resources and Evaluation portions of 
the QEP. The current draft of the Plan has emerged from extensive study and discussion at well-
attended meetings, and the exhaustive review and revision of drafts.  In addition, the President 
visited college departments, Faculty Senate, Staff Council and the Chairs Council, and featured 
the QEP at Convocation and Employee Development Day, to present the focus of the QEP to the 
whole campus and obtain feedback about potential implementation strategies.  
 
THE RESEARCH:  

The Literature Review section of the QEP includes best practices for improving student 
learning, and consequently, student achievement and persistence, which have been the most 
supported by research and have therefore been deemed to possess the most potential for 
widespread campus implementation. In deciding which strategies to include, SAC drew upon 
institutional strategies discussed in its Title V Strengthening Hispanic Serving Institutions 
Comprehensive Development Plan and the Retention Task Force Report.  Staff also researched 
strategies that address areas of needed improvement indicated by the Community College Survey 
of Student Engagement (faculty-student interaction, active/collaborative learning, student effort, 
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and academic challenge), strategies identified through the Lumina Achieving the Dream Project, 
and institutional support systems that have been shown to improve student learning and 
persistence. The Literature Review includes external studies on the following strategies: learning 
styles assessment in curriculum development and instruction, the effectiveness of student-
centered teaching as opposed to teacher-centered teaching, faculty-student and faculty-faculty 
mentorship programs, learning communities, cooperative learning, peer tutoring and 
Supplemental Instruction, problem-based learning, peer mentoring programs, transitional bridge 
programs, orientation programs, and the use of mid-semester grade reports/academic alert 
systems.  
 
DEFINITION OF STUDENT LEARNING:  Student Learning is defined as a process that leads to the 
mastery of material, the improvement and utilization of analytical and cognitive abilities, and the 
acquisition and enrichment of physical, technical, personal and interpersonal skills. 
 
DEFINITION OF STUDENT LEARNING OUTCOMES: San Antonio College defines Student 
Learning Outcomes as improvement in students’ knowledge, skills, or behaviors. This 
improvement can be measured using: pre- and post-tests of change in knowledge; end-of-course 
tests or projects that measure mastery of skills; instruments measuring behavioral change (e.g., 
the Learning and Study Skills Inventory, the Collegiate Assessment of Academic Proficiency 
critical thinking section); observation and/or electronic or other types of student portfolios; and 
quantitative indicators of academic success such as grades, licensure examinations, achievement 
in sequential coursework, persistence/retention rates, and graduation/transfer rates.  
  
QUALITY ENHANCEMENT PLAN (QEP) FOCUS: a College-Wide Professional Development 
Initiative Utilizing Teaching and Student Support Strategies that Improve Student Learning. 
 
GOAL: By the end of the QEP implementation period, San Antonio College will have 
significantly improved student learning through enhanced teaching and support strategies. 

In order to achieve this goal, SAC will establish a professional development initiative, the 
Raul S. Murguía Learning Institute, which will be comprised of five interconnected components:  

1) Semester-long Orientation and Best Practices Course will be required for new faculty 
every fall and offered to selected faculty members teaching developmental Math, English 
or Reading or identified “gatekeeper” courses each spring. Coursework will introduce 
faculty to student-centered pedagogical best practices proven to increase student success 
and/or student persistence, including student-teacher interaction and collaborative/active 
learning, Learning Communities and Service Learning programs, problem-based and/or 
inquiry-based learning, Supplemental Instruction, and teaching based on learning styles. 

2) Graduate Coursework for faculty and staff in community college teaching theory and 
practice, community college leadership, and student learning issues, including alternative 
learning strategies, student support strategies, and discipline-specific content.  

3) Professional Development Workshops for both faculty and staff in Best Practices 
strategies proven to improve student learning outcomes. 

4) Mentorship Support for new faculty members and other faculty who wish to improve 
their teaching and their understanding of community college issues by working with the 
Murguía Learning Institute staff and an experienced faculty mentor.  
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5) Master Teacher Program – interested faculty will attend a series of workshops to become 
a master teacher and act as models for other faculty. 
All five of these components will include training in the assessment of student learning 

outcomes resulting from strategies that are implemented in or out of the classroom. Faculty and 
staff will be offered a “menu” of instruments to measure the effectiveness of these strategies in 
their classrooms. 

 
PROPOSED QUALITY ENHANCEMENT PLAN OUTCOMES:  

• Increased numbers of SAC students each semester will be receiving instruction in 
classrooms that utilize “best practice” strategies proven to improve student learning 

• Improved student learning through the piloting of the following strategies:  
o critical thinking skills  
o instruction in learning styles, study skills, life skills, motivation and 

concentration, research skills, career exploration and time management 
o inquiry- and problem-based learning 
o student-centered learning (Assessment of Learner-Centered Practices) 

• Increased in-class retention and productive grade rates for students in classes affected by 
the Murguía Learning Institute 

• Increased productive grade rates for students in sequential courses to those improved 
through the Murguía Learning Institute 

  
EVALUATION:  

Both process and outcome measures will be used as part of a comprehensive evaluation 
process for the QEP, which will be conducted by the Murguía Learning Institute Director, 
Institutional Effectiveness staff and an external evaluator.  Outcome measures will be both 
qualitative and quantitative. Process measures will include program documentation of Murguía 
Learning Institute activities including planning, development, staff/faculty, and evaluation 
meetings, schedules of workshops, and documentation of curriculum revisions, faculty 
mentorship, and institutionalization of effective strategies. There will also be an inventory taken 
of courses taught using methodologies, content or technologies which instructors have 
developed/changed because of participation in the Murguía Learning Institute. 

Outcome measures will be both qualitative and quantitative. Qualitative assessments that 
measure change in affective skills and behaviors will be taken using instruments such as the 
ACT Collegiate Assessment of Academic Proficiency (CAAP) Critical Thinking Skills test the 
Learning and Study Skills Inventory (LASSI), the Community College Survey of Student 
Engagement (CCSSE), and the Assessment of Learner-Centered Practices (ALCP). Course or 
skill-specific pre- and post tests, such as CAAP subject tests, as well as end-of-course tests or 
projects, will be used to measure gains in knowledge and mastery of technical/physical skills. 
Internally-developed student and faculty surveys will be designed to measure satisfaction with 
QEP strategies and obtain participant feedback on ways to improve these strategies. 

Quantitative assessment will be done primarily using Institutional Effectiveness Office data 
for productive grade rates and successful course completion rates.  The project will also use 
student information system data to determine student success in sequential courses for core or 
gatekeeper courses taught by Murguía Learning Institute participants.  
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A teacher who is attempting to teach, without inspiring the pupil with a desire to learn, 
is hammering on a cold iron. -Horace Mann, educational reformer (1796-1859) 

 
 

The Quality Enhancement Plan: 
 

A College-Wide Professional Development Initiative Utilizing Teaching and 
Student Support Strategies that Improve Student Learning 

 
I.   WHO WE ARE: THE INSTITUTIONAL CONTEXT 

 
San Antonio College (SAC) is proud to be the largest provider of post-secondary 

education in Bexar County, Texas.  San Antonio covers 417 square miles in South Central Texas 
and is the fastest growing region within the state. The second largest city in Texas and the ninth 
largest city in the United States, over half of San Antonio’s population of more than 1.1 million 
is Hispanic or Latino (of any race – all ages), with 58.7% Hispanic, 6.5% African American, 
31.8% Anglo-Americans, and 3% other non-white residents (U.S. Census 2000). Over the past 
decade, the city’s population has grown at an annual average of two percent and is expected to 
continue at this rate. According to 2000 Census data, the poverty rate in San Antonio is 21.4%, 
which is greater than both the 14.9 % rate of the state of Texas and the U. S. rate of 11.3%.  

San Antonio College (SAC) was founded as the University Junior College in September 
1925.  The San Antonio Union Junior College District assumed control of the San Antonio 
Junior College in 1946.  The Southern Association of College and Schools (SACS) accredited 
the college in 1955.  The name of the District, which now included three colleges, became the 
Alamo Community College District in 1982. In addition to being the largest college in San 
Antonio, San Antonio College is the largest of the four publicly funded, independently 
accredited colleges within the Alamo Community College District and the largest single-campus 
community and technical college in the state.   Exactly reflecting the ethnic population of our 
North Central service area in enrollment, SAC enrolled 22,141 students during Fall 2004, with 
48.4% indicating Hispanic origin, 42.7% Anglo origin, 4.6% indicating African American, and 
4.3% “Other”.  With 10,707 Hispanic students enrolled in Fall 2004, San Antonio College has 
one of the largest single concentrations of Hispanics on one campus in the entire nation, or 
almost 2% of all Hispanic students enrolled in Hispanic-Serving institutions nationwide (HACU, 
2000).  Women made up 60% of SAC’s students and men 40%. 

In an article titled “The Future of Texas is tied to Education of its Minorities” Monica 
Wolfson of the Scripps Howard Austin Bureau noted that the ethnic breakdown of Texas in 2000 
was about 53 percent Anglo, 32 percent Hispanic, 11 percent black and 3 percent “other,” which 
is comprised mostly of Asians. “Texas’ population in 2040 is projected at roughly 59 percent 
Hispanic, 24 percent Anglo, 7 percent black and 8 percent other” (November 19, 2003). This 
demographic shift will represent either economic disaster or economic boom, depending on how 
well Texas prepares its low-income minority residents to enter the workforce. As the largest 
provider of higher education to San Antonio minority residents, SAC’s ability to appropriately 
educate its students is crucial to the economy of our state. 
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MALE
8,934
(40%)

FEMALE
13,207
(60%)

EMPLOYED FULL-TIME
37.4%

EMPLOYED PART-TIME
29.5%

UNEMPLOYED
33.1%

SEEKING WORK
52.2%

NOT SEEKING WORK
41.2%

FT HOMEMAKER
6.6%

The gender and ethnicity of SAC students in Fall 2004 are expressed below: 
 

22,141 STUDENTS 
 

                GENDER                                                        ETHNICITY 

 

 

 

 

 

 
 
 
Economic, Educational, and Language Barriers Faced by SAC Students: 
 

The modal student at San Antonio College is a Hispanic female between 19 and 30 years 
of age who is a full-time concurrent student (i.e. she is in at least her second semester of 
enrollment but probably not continuously enrolled as a full-time student), and employed at least 
part-time.   She is still a freshman and the first in her family to enter college.  Her family resides 
in Bexar County within ten miles of campus, and she commutes by public transportation or with 
a friend or relative.  At least one of her parents did not graduate from high school.  Her family 
has an income near 150% of the federal poverty level.  

According to ACT Assessment Program Services (Habley), the five most critical issues 
contributing to drop-out potential, in order of strength, are: 1) low academic achievement,  
2) limited educational aspirations, 3) inadequate financial resources, 4) indecision about 
major/career, and 5) economic disadvantage.   

According to Texas Higher Education Coordinating Board (THECB) statistics for Fall 
2004, 60% of SAC students were designated as “Economically Disadvantaged,” 41% were 
“Academically Disadvantaged” and 7% had “Limited English Proficiency”.   The majority of our 
students must work while they go to school. 

 

STUDENT EMPLOYMENT STATUS 

           16,281 respondents 

 
 

 
 
 

WHITE
9,443
(43%)

BLACK
1,029
(5%)

HISPANIC
10,707
(48%)

OTHER
962
(4%)
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 “From kindergarten through college, poverty correlates most closely with academic 
deficiency than any other factor.  These students are often tucked away into programs that set 
lower expectations and develop less academic competencies.  As skill levels for employees rise, 
more people from impoverished neighborhoods will be adversely impacted” (McCabe, 
Community College Journal, Apr/May 1999).  Economic or financial difficulties also affect and 
potentially compromise the relative value the student attributes to his/her education (Tinto, 
1987).   

According to THECB, from Fall 2002 to 2003, 9.9% of SAC enrollees transferred to 
four-year public institutions in Texas, and 4.2% of enrollees graduated with an Associates 
Degree in Arts, Science or Applied Science, or with a technical certificate. These figures are 
lower than the state’s transfer rate of 10.5% to four-year public schools, but higher than the 
state’s graduation rate of 3.4%.  During the same period, 43.8% of non graduates were retained 
at SAC from Fall-to-Fall (41.9% for Texas). 

Low retention, graduation and transfer rates are due in part to the fact that many SAC 
students have encountered severe educational disadvantage, and enter college with 
inadequate preparation: 

• The 2000 U.S. Census data indicated that only 22.7% of Bexar County residents 25 years 
and older reported being a college graduate, compared with 23.9% statewide and 25.6% 
nationally.   

• 68% of SAC students responded to the Fall 2004 Student Tracking Survey’s questions 
about the education levels of their parents. Of the respondents, 51% indicated that their 
fathers had no college and 52% indicated that their mothers had no college. If we apply 
this percentage to the current student headcount, at least 11,000 SAC students are first-
generation college students.  

• The San Antonio Independent School District, the largest ISD in San Antonio and the 
district that surrounds SAC, ranked fourth worst in the nation, along with Dallas, for 
urban school districts with a severe dropout problem, according to a Johns Hopkins 
University study released in January of 2001.  At six of the eight high schools in SAISD, 
the number of 12th graders in the graduating classes of both 1993 and 1996 was less than 
half the number of students who were ninth graders four years earlier. 

• The Hispanic Association of Colleges and Universities reported that 71.2% of all 
Hispanics have never attended college and only 13.3% reported attending “some” 
college. Although more than a third of Texas’ population is Hispanic, only 18.2% of 
bachelors degrees awarded in 2001 in Texas were to Hispanics.  
 
Using data from the U.S. Department of Education, Adelman (1996) found that 

developmental education outcomes were best for students who needed fewest developmental 
courses.  Students who placed into only one developmental course were much more likely to 
graduate than students who placed into two or more developmental courses.  Adelman also found 
that those who place into both developmental English and Reading face the highest risk of 
attrition.  The THECB reported in its 2003 State Fact Book that 41% of all first-time-in-college 
(FTIC) community college students in Texas were enrolled in remediation during the Fall 2001 
semester.  During that same semester, SAC enrolled 78% of its FTIC students in developmental 
classes. 
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Upon matriculation, all FTIC students who are not otherwise exempt by having 
qualifying SAT or ACT scores must participate in an assessment program.  Students not 
achieving college-level proficiency in Reading, Writing or Mathematics must utilize the 
Developmental Education Program.   

The chart below describes the proportion of students taking specific developmental 
classes at SAC: 

Number of Students Participating in Developmental Program Fall 2003 

English Mathematics Reading 

# Students % A,B,C # Students % A,B,C # Students % A,B,C 

1,446 58% 8,886 34% 2,266 63% 

Total unduplicated number enrolled 
in one or more remedial courses 

9,248 

Total enrolled in all three areas 837 

 

Some SAC students also face language and cultural barriers. As reported in the THECB 
2004 Annual Data Profile, during the 2003-2004 academic year, 7% of all SAC students 
indicated limited English proficiency.  Regardless of their primary language, these students 
have common issues that affect their levels of achievement and rates of progress.  They vary in 
their abilities to understand, read, speak, and write English.  Though many have studied English, 
they have difficulty in successfully competing with their English-proficient peers. 

Time management, critical thinking skills, and research skills are all areas that faculty 
have identified as deficiencies among their students that fail (see below under “Title V 
Development”). Research skills are not developed in homes or at inner-city schools where there 
is low English literacy, little access to library resources, and where the student is unlikely to have 
had access to a computer.  Time management is an alien concept in households where, because 
of poverty and underemployment, crisis management is the norm. 
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II.  WHAT WE’VE DONE: STRATEGIC PLANNING FOR QUALITY IMPROVEMENT 
 

A. A DEFINITION OF STUDENT LEARNING:  

 Student Learning at SAC is a process that leads to the mastery of material, 
the improvement and utilization of analytical and cognitive abilities, and the acquisition and 
enrichment of physical, technical, personal and interpersonal skills. 
 
B. PLANNING AND IMPLEMENTATION OF STUDENT LEARNING IMPROVEMENT  
STRATEGIES AT SAC 

The decision to develop a Quality Enhancement Plan that addressed Student Learning 
Improvement through professional development was an evolutionary process with multiple roots 
in the College’s academic community. This decision was based in part on a series of interrelated, 
but not yet coordinated efforts being implemented by a broad base of entities within the school: 

1. Title V Development: The first major driver in increasing the momentum of the student 
learning improvement “movement” on campus was the development of a Comprehensive 
Development Plan for a Title V “Hispanic Serving Institution Strengthening Institutions” 
grant request to the Department of Education in 2001.  This proposed the implementation 
of six professional development and student support strategies designed to improve 
classroom performance, persistence and Fall-to-Fall retention rates, especially for at-risk 
Hispanic students. 

2. Enrollment Management: At the same time, because of a Texas Higher Education 
Coordinating Board mandate which concerned the enrollment of minority and 
disadvantaged students into Texas schools, a Strategic Enrollment Management 
Committee was formed which developed a plan to be submitted to the state outlining the 
ways in which recruitment, assessment, enrollment, and retention of these groups were to 
be improved.  

3. The CCSSE: Finally, SAC participated in the pilot of the Community College Survey of 
Student Engagement (CCSSE), which indicated that SAC needed to improve in the areas 
of student teacher interaction, active and collaborative learning, student effort and 
academic challenge. 
These simultaneous efforts coincided to focus attention on student learning issues and to 

get faculty and administrators thinking about ways to evaluate and improve our college functions 
in the area of student learning. All four required: 1) an analysis of the institution’s strengths and 
weaknesses; 2) a representative cross-section of the campus participating in the analysis process; 
3) the application of research-based solutions to the identified problems; 4) the implementation 
of comprehensive programs; and, 5) the evaluation of results.  Below are elaborations of each of 
these efforts.  
Title V Analysis and Development  

In Fall 2000 and Winter 2001, the San Antonio College Institutional Effectiveness 
Steering Committee (IESC), then composed of twenty-two members selected from the faculty, 
staff, and administration, led the Title V analysis and development process.  The Steering 
Committee is responsible for proposing goals and objectives for the following year to the 
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College Academic Council.  In this process, they use the San Antonio College Mission 
Statement, the Alamo Community College District Board Vision Statement, the Alamo 
Community College District Plan, SAC’s annual Progress and Achievement Report, and the 
assessment results of the Program Review/Annual Unit Plan Process. 

The IESC and the Title V Working Group used departmental reports, institutional 
research reports, surveys and focus groups to analyze each weakness and strength of the college 
in order to develop a plan for strengthening the institution. Also used were research and planning 
documents developed for Strategic Enrollment Management, research performed for the Student 
Support Services Program, and a study on college attrition conducted by the Faculty Senate. 
Faculty and administrators collaborated with the Title V Working Group and the IESC to 
identify institutional strengths and weaknesses. The following were the major strengths 
identified: 

 
• The wide range of credit and non-credit courses offered demonstrates the College's efforts to 

meet the varied post-secondary educational needs of the San Antonio community. 

• The College offers a strong developmental program in Reading, English and Mathematics 
that includes assessment, different levels of classroom instruction, non-course based 
remediation, and tutoring. 

• Data from Texas four-year colleges and universities indicate that SAC students who transfer 
to those institutions perform as well as or better than their peers who started at the four-year 
schools as freshmen. 

• Participatory management/shared governance is a reality at this College. 

• The College provides essential support services for students:  e.g. assessment, financial aid, 
tutoring, career counseling, personal counseling, academic advisement, and orientation 
classes. 

• The College provides special services for special populations:  e.g. disabled students, women, 
veterans, and international students. 

These were the major weaknesses identified: 

• The number of students who drop out during the matriculation process was too high. 

• The percentage of students who fail developmental courses was too high. 

• The attrition rate of students in each year was too high. 

• Faculty participation in faculty development activities was too low. 

• The percentage of faculty trained to develop and implement instructional interventions that 
will increase the academic attainment of students, especially minority students, was too low. 

Obstacles to improved student learning had been identified through information collected 
by the Office of Enrollment Management and by the SAC Faculty Senate in a study conducted in 
2000 of factors contributing to our students’ attrition.  The findings were consistent with national 
research investigating this issue.  The ten primary and recurring reasons for large numbers of 
students not completing the matriculation process, performing poorly, dropping courses, and 
completely withdrawing from San Antonio College were: 
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1. Too much frustration with the internal matriculation process 
2. Too many hours dedicated to employment 

3. Course content too difficult 
4. Students enrolled in too many semester hours of credit 

5. Personal problems too overwhelming 
6. Discouragement brought about by academic under-preparedness and need for 

considerable remediation 
7. In many cases, too much incompatibility between teaching styles and learning styles 

8. Too much time elapsing between the point when problem(s) are experienced and the 
point when a connection is made with appropriate support services 

9. Considerable lack of awareness among college community (students, faculty, staff) of the 
availability and location of various support services 

10. Internal referral networks were too cumbersome and often too paper-dependent 
In response to campus-wide discussions about Strategic Enrollment Management, the 

Southern Association of Colleges and Schools (SACS) recommendations from our last review, 
and Committee discussion around our goals for effective use of Title V funds from the 
Department of Education, the Institutional Effectiveness Steering Committee drafted a sixth 
College Goal with eight objectives which institutionalized the College’s commitment to the 
improvement of access, student data integration, and academic outcomes for minority and 
economically disadvantaged students.  The College Academic Council approved this goal on 
January 10th, 2001. 

 
College Strategic Goal 6.1.01 San Antonio College will increase recruitment, retention, 
transfer and graduation rates for potential and current students reflective of the service area 
population, especially those who are economically disadvantaged.  

College Objective 6.1.1.01 San Antonio College will continue to increase the percentage 
of minority students at the college to reflect increases in the service area population 
(baseline Fall 00 = 60.5%).  

College Objective 6.1.2.01 By the end of Academic Year 2002/2003, there will be an 
increase in enrollment of FTIC's from all sources which is 5% above the previous five-
year period (Fall and Spring 96/97 through Fall and Spring 00/01) combined average 
number (5,138) at point of the Census Date.  

College Objective 6.1.3.01 By August 2006, the college will integrate enrollment, 
assessment, admissions, counseling, financial aid, demographic, socio-economic, and 
academic progress information about students into one Decision Support System 
accessible to all staff and faculty; and 90% of staff and faculty will be trained in its 
utilization.  
College Objective 6.1.4.01 By August 2004, at least 20% of faculty (baseline total 
faculty = 948 Fall 1999) will have received instruction on one or more retention 
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strategies, to include Learning Communities, learning styles, Problem Based Learning, 
Supplemental Instruction, Service Learning, peer mentorship, and collaborative learning.  

College Objective 6.1.5.01 By August 2006, at least 25% (baseline 8,770 "academically 
disadvantaged," Fall '00) of all students who are assessed at the developmental level in 
more than one subject will be enrolled in academic programs utilizing one or more of the 
retention strategies referred to in 6.1.4.01.  

College Objective 6.1.6.01 By August 2006, San Antonio College will have increased 
the Fall-to-Fall retention of students by 1% each year, from a Fall '98 to Fall '99 baseline 
of 43.1%.  
College Objective 6.1.7.01 By August 2006, San Antonio College will increase the 
transfer rate to four-year Texas public institutions for Hispanic and African American 
students to 10.4%, from a baseline of 6.4% in academic year 98-99.  

College Objective 6.1.8.01 By August 2006, San Antonio College will increase the 
numbers of students graduating by 10%, from a baseline of 416 in academic year 99-00.  

A Title V Working Group made up of faculty, staff, administrators, students, a 
community member and the Executive Vice President met bi-weekly for three months to 
determine the goals and design the objectives and implementation plans most likely to achieve 
successful academic outcomes and persistence for the Hispanics who constitute the majority of 
our students. This group met monthly with the Institutional Effectiveness Steering Committee to 
present drafts and receive guidance and input from the 25 key college planners present, and at 
the same time to build consensus and support for the changes contemplated for Title V.  

During the process of developing a Title V design, members of the Working Group met 
with the six Deans, the President of the Faculty Senate, the Chairperson of the Departmental 
Chairs Council, and the Director of Basic Skills Enrichment Program/Academic Development, 
and regularly with the President of the College to discuss, change, and refine the objectives and 
implementation plan for Title V. Meetings were held with the Director of Instructional 
Innovations, the Director of Institutional Effectiveness/Planning and Budget, the Statistical 
Research Specialist, the Director of Enrollment Management and the Chairperson of Counseling 
and Services for Special Populations. Meetings were held separately with the Chairperson of 
Counseling and Services for Special Populations and the Director of Admissions to obtain their 
input on the portions of the plan pertaining to their functions. 

 
Measurable Title V Objectives for the Comprehensive Development Plan included:   

• An increase in the Fall to Fall retention rate of Hispanics at SAC; 
• An increase in the numbers of Hispanics graduating;  
• An increase in the transfer rate to four-year Texas public institutions for Hispanics; and  
• A reduction of the gap between the average GPA of Hispanic students and white non-

Hispanic students 
 

Six strategies were developed to accomplish these objectives: 
1. Strategies for Success – offered to students on probation for poor grades, this six-week 

intervention helps students improve time management, study, and self-assessment skills, 
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and connects them with the campus and social services resources available to them to help 
them succeed. 

2. Supplemental Instruction – Review and study sessions in a Student Role Model-guided 
environment.  Required courses with high rates of attrition and/or failure (“gatekeeper” 
courses) are targeted. 

3. Faculty Instruction in Learning Styles and Problem-Based Learning – The gap between 
the learning styles of community college students and their professors has been identified as 
a cause for student attrition and failure.  When faculty are instructed in assessing the learning 
styles of their students and adapting their teaching style to match their students, students stay 
connected to the material and do better. Problem-Based Learning improves students’ critical 
thinking skills by organizing material around a problem or problems to be solved.   

4. Learning Communities –A cohort of students attends a block of cooperatively-organized 
and taught courses together and studies together.  This gives at-risk students the opportunity 
to be part of a close-knit social and study support system.  Some or all of the above learning 
enhancements (items 1 – 3) may be included in a Learning Community. 

5. Computer Literacy/Web-based Learning Center - A Computer Lab where students with 
little or no computer skills or who do not know how to use the Internet for 
research/instruction are given computer literacy and web-based research classes by staff and 
one-on-one practice with volunteer peer instructors.  Web-based library research is also 
taught here. 

6. Decision Support System Integration – Business intelligence software is being tailored to 
SAC’s student information systems to allow administrators, faculty, and evaluators to better 
assess student outcomes and target areas for improvement.  The system will also enhance 
SAC’s capacity to identify and intervene with individual students before they fail or drop 
out.  It will also allow increased staff and faculty access to data. 

 
Strategic Enrollment Management Development 

In September of 1999, SAC established an Enrollment Management Task Force with the 
charge from the Texas Higher Education Coordinating Board, as per Texas House Bill 1678, of 
developing and implementing an intervention system to place students in timely and consistent 
contact with need-based student support services geared to improve student success, especially 
targeting students on scholastic or progress probation. The Task Force included the Deans of 
Arts and Sciences, of  Professional & Technical Education, and of Student Affairs, the Chairs of 
the English, Math and Computer Science, Counseling, and Reading and Education Departments, 
the Directors of Admissions, Assessment, Student Financial Aid, Enrollment Management, 
Academic Development and Distance Education, four counselors representing different 
counseling centers, Student and Adjunct Faculty Council representatives, the Director of TASP 
Advisement/Staff Council President, the Senior Statistical Research Specialist, and faculty from 
Sociology, English, and Computer Technology. 

The committee identified places along the Internal Matriculation Pipeline where students 
were dropping out, and on-line enrollment resources were expanded to include additional 
training for staff and the upgrade of computers used in the enrollment process. By the Spring of 
2004, 69% of SAC’s total enrollments were electronic enrollments. 
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In addition, in an effort to increase the academic productivity and Fall-to-Fall retention of 
“at-risk” students, the Task Force recommended various improvements to a comprehensive early 
intervention system of student success strategies for scholastically underprepared students. 
Students were offered two options for orientation, depending on their risk factors: Student 
Development 0170 (Orientation To College), and Student Development 0370 (Personal and 
Academic Success). Student Development 0171 (Strategies For Success), an intensive 
intervention for students on academic probation, was added to these options. Counseling Faculty 
are assigned to teach these three courses, and enrollment in the Personal and Academic Success 
and Strategies for Success classes needs to be small to facilitate teacher/student interaction, 
interactive learning, follow-up and evaluation.  

Student Development 0370 (Personal and Academic Success), designed for first-time-in-
college (FTIC) students who test into three Developmental (Remedial) courses, covers campus 
services, time management, decision making, personal issues, test taking skills, study techniques, 
library use, interpersonal communication, career analysis, behavioral self-management and 
question-asking skills. Strategies for Success, for students who are on academic probation, is 
described below under Title V. 

The administration and the College Academic Council approved the committee’s 
recommendations.  However, full implementation of the Academic Alert system, SDEV 0370, 
and a peer mentoring program have yet to be accomplished.  SDEV 0370 class enrollment has 
been too large to become one counselor’s caseload. The Academic Alert mechanisms which will 
allow faculty and student support staff to identify students who are failing early in the semester 
so that they can receive intervention are being established this summer through Title V.   

A peer mentorship program at the high school level was initiated in Spring 2004 by the 
Community Initiatives Program (See Community Initiatives below).  A concerted, coordinated 
effort to implement mentoring institution-wide, involving College Access staff, the Service 
Learning Program, the San Antonio Educational Partnership, and all faculty, is still in the early 
planning stages. 
 
 
The Community College Survey of Student Engagement (CCSSE) 

In 2001, SAC participated in a pilot of the Community College Survey of Student 
Engagement (CCSSE).  The CCSSE’s survey instrument, The Community College Student 
Report, provides information on student engagement, a key indicator of learning and, therefore, 
of the quality of community colleges. The survey, administered to community college students, 
asks questions that assess institutional practices and student behaviors that are correlated highly 
with student learning, student success and persistence/retention. The Community College 
Student Report is a versatile, research-based tool appropriate for multiple uses. It is a 
benchmarking instrument, establishing national norms on educational practice and 
performance by community and technical colleges, a diagnostic tool, identifying areas in which 
a college can enhance students’ educational experiences, and a monitoring device, documenting 
and improving institutional effectiveness over time.  

CCSSE results help colleges focus on good educational practice — defined as practice 
that promotes high levels of student learning and retention — and identify areas in which 



 

Page 14 

community colleges can improve their programs and services for students. The CCSSE is 
grounded in research about what works in strengthening student learning and persistence. 

While SAC compared favorably to other participants in the pilot, there were four areas in 
which students’ responses indicated that SAC needed to improve: 1) student teacher interaction; 
2) student effort; 3) active/collaborative learning; and 4) academic challenge.   

Specifically, within the area of student-teacher interaction, SAC students engaged in 
the following activities less frequently than their counterparts at other large community 
colleges:  

• Used e-mail to communicate with an instructor,  
• Talked about career plans with an instructor or advisor,  
• Discussed ideas from readings or classes with instructors outside of class, 
• Received prompt written or oral feedback from instructors on their performance,  
• Worked with instructors on activities other than coursework. (The gap was largest 

on this last item).  
In the area of student effort, SAC students were also less likely to have:  

• Read unassigned books on their own for personal enjoyment of academic 
enrichment, 

• Taken advantage of peer or other tutoring,  
• Used a math or English skills lab.    

In the area of active/collaborative learning, students at SAC less frequently:  
• Asked questions in class or contributed to class discussions,  
• Made a class presentation, worked with other students on projects during class,  
• Worked with classmates outside of class to prepare class assignments.  

Also, when asked how much coursework at SAC had emphasized certain mental 
activities under the area of academic challenge, students were less likely to have:  

• Applied theories or concepts to practical problems or in new situations,  
• Have used information they had read or heard in class to perform a new skill.   
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C.  INTERNAL RESEARCH AROUND STUDENT LEARNING AT  SAC 
 
 In addition to the CCSSE and some of the self-examination described above, members of 
the SAC community have conducted the following research*:  
 
1. Title V Strategies to Strengthen the Institution 

SAC’s “Strategies for Success” program is an award-winning intensive 
counseling/classroom intervention designed to assist students in academic difficulty. Each 
semester at SAC, approximately 3,000 students are placed on some type of scholastic probation, 
and may lose their financial aid or be asked to withdraw if they are unable to raise their grade 
point average (GPA). Prior to the implementation of this program, the assistance offered by 
counselors or faculty to students who were having academic difficulties was typically limited to 
academic advisement. In 1999 a pilot project was conducted with students who had lost their 
financial aid due to poor academic performance (Enforced Scholastic Withdrawal). The six-
week, 18 clock-hour, intensive counseling-based intervention called “Strategies for 
Success” includes classroom instruction in learning styles, study skills, life skills, critical 
thinking skills, motivation and concentration, research skills, career exploration and 
managing personal issues.  

As a pre- and post-test, The Learning And Study Strategies Inventory (LASSI), assesses 
students in ten categories shown to affect academic success: Attention, Motivation, Time 
Management, Anxiety, Concentration, Information Processing, Selecting Main Ideas, Study 
Aids, Self Testing, and Test Strategies. Students are required to attend at least two 
counseling sessions with the master’s level counselor/ instructor for the course.  During 
these sessions, counselors utilize cognitive restructuring and behavior modification 
techniques, as well as crisis management on an as-needed basis, to help students manage 
their academic career. 

Prior to the program (Fall 1995-Fall 1997) students on scholastic probation average 
GPAs decreased from 1.50 to 1.44, with only 45 percent enrolling for the next term.  In Spring of 
1999, the students completing the pilot experienced an average increase in their GPA of .19 from 
1.67 to 1.86.  All students showed an increase in performance in all categories of the LASSI, and 
their retention rates rose.  

With the help of a Title V Improving Hispanic Serving Institutions grant from the 
Department of Education, Strategies for Success has been expanded to include students on 
Continued Scholastic Probation (2nd probation) at risk of being dismissed, so as to intervene at an 
earlier point and prevent dismissal. By Fall of 2003, the program had grown from 89 students to 
499, and Strategies for Success completers showed an increase of .52 from 1.30 to 1.82 in 
their GPAs, and were showing a retention rate of 68%. Sixty-nine percent (69%) of 
students participating in Strategies for Success are Hispanic, and 4% are African 
American.    

 
*Note: In all research involving students, San Antonio College faculty and staff strive to use evaluation 
instruments that reflect sensitivity to the cultural and socioeconomic characteristics of our students. 
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In 2003, the Texas Higher Education Coordinating Board honored "Strategies" with the 
STAR Award as one of three outstanding community college programs in the state "for their 
exceptional contributions toward one or more of the goals of Closing the Gaps by 2015.” 
“Closing the Gaps” is the higher education plan adopted by the state to significantly increase the 
research capabilities of Texas colleges, as well as their enrollment and retention rates, 
particularly among minorities, by the year 2015. 

Learning Communities - In 2002, SAC implemented the Learning In Communities 
program (LinC) in which students are offered opportunities each semester to take thematically 
linked courses in different subjects, such as Sociology and English, or Geography and History. 
There are many models of Learning Communities that range from "block courses" to co-
teaching. At SAC, faculty are encouraged to use the model best suited to their course and 
teaching style. The data supporting the success of Learning Communities at SAC is substantial in 
terms of improving academic achievement and persistence. In its first year (2002-2003), the 
LinC program had six Learning Communities with average GPAs for LinC participants being 
2.40 compared to 1.9 for non-participants. Subsequent data collection showed that four out of 
five Learning Community cohorts have had higher cumulative GPAs than non-Learning 
Community students enrolled in the same course, the greatest difference for one semester 
being 2.86 for enrollers vs. 1.41 for non-enrollers.  

Learning Communities have also increased fall-to-spring persistence rates for four out of 
the five cohorts who have enrolled in LinC, with a difference as large as 25% between 
enrollers and non-enrollers for one cohort. By Spring of 2004, the LinC program included 20 
Learning Communities, including one Internet Learning Community for education majors that 
linked courses in Geography and History. The newly-funded Title V partnership with the 
University of Texas at San Antonio (UTSA) also employs a Learning Communities strategy 
(specific to education majors), providing additional opportunities for synergistic activities, and 
ultimately, to academically assist a greater number of students. 

 
 

2. The IDRA Report on Recruitment 
San Antonio College has a number of mechanisms in place to increase recruitment, 

especially for those who are economically disadvantaged. SAC helped establish the San Antonio 
Education Partnership (SAEP), which includes the City of San Antonio, corporate and business 
partners, nine colleges and universities and 15 inner-city high schools from seven ISDs.  SAEP 
provides counseling and scholarships to students at these “at-risk” schools. SAC’s College 
Access Project for High School Seniors provides outreach, presentations, orientation 
information, admissions and residency, financial aid information, assessment, general guidance, 
course-placement advice, academic and career counseling, registration, bursar assistance, and 
third party billing/on-site payment at area high schools. SAC also works closely with 
community-based TRIO programs to recruit at-risk students. Other recruitment efforts include 
Project Access Project for the Corporate World, the Young Women’s/Men’s Conference, the San 
Antonio ISD targeted Senior Summer Program, a Summer Enrichment Bridge Program, and a 
Senior Summer Bridge for SAEP students. We also conduct a summer bridge pre-freshman 
engineering program for 10th and 11th graders interested in engineering.  Other recruitment 
efforts focus on students with disabilities. 
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Despite the targeted efforts outlined above, seven of the inner-city, low-income zip codes 
that surround the campus to the West, Southwest, and South were not among the top ten zip 
codes that “fed” SAC’s enrollment in 2002. The number of students coming from these zip codes 
had not increased in five years.  

San Antonio College therefore commissioned the Intercultural Development Research 
Association (IDRA) to conduct research that would identify effective strategies for recruiting 
Hispanic and low-income students to enroll in San Antonio College. The study was funded by 
the Jessie Ball duPont Foundation, and the results included information that was relevant to the 
QEP’s efforts to identify best practices in improving student learning. 

IDRA conducted an in-depth study of the demographics of students, administrators, 
teachers and faculty of SAC and feeder schools in targeted areas. Among the key findings from 
IDRA demographic research was that the major target feeder schools (Jefferson, Edison, Fox 
Tech and Lanier – “JETL” and others) suffer from 30-50 percent dropout rates that significantly 
reduce the pool of graduates eligible for postsecondary enrollment at SAC. There were no 
substantive increases in the number of students enrolling in college preparatory courses until 
2001 when the state made the “recommended” program of study the default program for 
students.  

IDRA’s Focus group and individual interviews targeted key stakeholders including 
high school administrators, counselors, high school students, and parents, and current SAC 
students. Global findings from the focus groups and individual interviews revealed the following 
about student support related to persistence issues: 
Barriers that get in the way of students going to college: inadequate academic preparation, 
competing work and family responsibilities, and the lack of transportation were the most 
frequently mentioned barriers that students encounter on the road to college. 

Benefits of going to SAC cited most often by respondents included its location (proximity) and 
access to students’ homes and work, the availability of resources and support for students, the 
ease of transition to a four-year university, its convenience allowing for students to live at home 
and continue working, its low cost (mentioned by every group) and its small class size. 

SAC can help students prepare for college and support them once they enroll by providing 
better student support services such as tutoring, mentoring, daycare and counseling, providing 
transportation options for students and financial support through scholarships.  

The implications and recommendations drawn by IDRA from this research were 
presented in the areas of Communication, Academic Preparation, Financial Aid, and Support 
Services.  The following recommendations from their research addressed student learning-related 
issues: 
Communication 

• Make sure that students are clear about what it takes to succeed in college, including 
academic standards. 

• Make sure that staff and students have regular and ongoing communication. 
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Academic preparation/coordination/alignment 
• Improve the articulation between the community college and four-year institutions given 

that Hispanic students are more likely to attend community colleges and more likely to 
attend more than one institution of higher education than other ethnic groups. 

• Create strong partnerships with the local school districts. Communicate and coordinate 
with high school teachers, articulating high school and college content areas.  

• Align high school and college curricula and assessments so that the same knowledge and 
skills across institutions are emphasized; sequence undergraduate general education 
requirements so that appropriate senior-year courses are linked to postsecondary general 
education courses. 

• Expand successful dual or concurrent enrollment programs between high school and 
college to include all students, especially minority and low-income students, and ensure 
their success. 

• Coordinate with K-12 education reform efforts that help prepare students for college. 
Support service/systems 

• Establish support systems for students that are historically underserved, and design and 
implement strategies to address their inexperience within a college environment. 

• Include multiple components in the support system, including counseling, mentoring, 
tutoring, enrichment activities, financial aid, and academic support. 

• Tailor services to students’ age and experiences. 
• Create powerful peer student and faculty support systems that address academic and 

social support needs. 
• Connect students early in their academic careers with local employers. 
• Ensure that students take courses as a cohort so students can relate to each other’s age 

and experience.  
 

3. NSF Research Project on minority students’ success: 
We are fortunate to be a partner in a study being led by Texas A & M University at 

College Station (TAMU) for a National Science Foundation-sponsored Science, Technology, 
Engineering and Mathematics Talent Expansion Program STEP II proposal to examine the 
factors associated with students’ successful attainment of a Bachelor’s Degree in science, 
technology, engineering or math (STEM).  This study will be an “in situ” investigation of 
successful outcomes under the simultaneous and interactive influence of many factors, using the 
comprehensive data gathered as a result of student participation in the Texas Alliance for 
Minority Participation Program, in which SAC collaborated for the period from 1992 to 2002. 

The dire underrepresentation of certain minorities in STEM disciplines and professions 
suggests that completing a BS in a STEM discipline presents daunting challenges for a great 
many college-age underrepresented minority individuals. This study will determine if there are 
associated profile characteristics of these students, and if so, what these attributes are.  This will 
allow academic institutions to recognize students with this profile and support them during the 
course of their academic career. Since many minority students begin their college education at 
community colleges, a profile of minority students who started their higher education careers in 
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community college, and who succeed at completing a BS in a STEM major may hold particularly 
promising information about both protection and risk factors. 

 The study addresses these questions: 

• Can students who earn, or fail to earn, different degrees (i.e. Graduates, Progressors to 
Graduate School, Persisters, Non Persisters) be distinguished by demographics, academic 
behaviors, and particular features of their educational experiences? 

• Do minority students who graduate with STEM BS degrees in Texas differ depending 
upon whether they began their studies in a community college or a university? 

• Do minority students who graduate with STEM BS degrees in Texas differ from those 
who switched to non-STEM majors and graduated?  If so, in what ways do the academic 
profiles of these graduates differ?  

 
SAC has formed an Advisory Team to inform, assist with, and help direct the activities 

necessary to compile characterizing profiles for populations who overcome major challenges 
during the journey toward student success in STEM fields. This profiling will assist SAC to 
better understand and support “success characteristics.”   

Data for the study will be drawn from large existing databases of thousands of 
longitudinal records developed over ten years in the Texas Alliance for Minority Participation 
Program. Additional data will be extracted from SAC’s Student Information System, from 
intervention and support program records and reports, and from institutional and departmental 
records, reports and the collective memories of key institutional personnel. 

Phase II of the STEP study focuses on one Hispanic Serving Community College (SAC) 
and one predominantly majority Research I University (TAMU). Inclusion of variables 
pertaining to academic performance, participation in intervention programs, and exposure to 
major pedagogical strategy innovations will permit “drilling down" to mine and explore for clues 
where results are inconclusive or are dramatically unexpected and mysterious.   

The additional variables that the researchers expect to have available in Phase II are: 
financial aid status; first generation in college status; academic background variables about the 
high school of origin; students’ pre-college standardized test scores; and placement scores and 
remedial work completed.  In addition the study will look at academic performance variables 
such as: level of first math and first science course passed in college; students’ GPAs at each 
educational stage; and general features of students’ educational experiences, including students’ 
access to intervention and support, major curricular/pedagogical innovation, doctoral-level 
faculty, minority faculty; and enrollment history.  

This study has the potential, by the beginning of the third year of SAC’s implementation 
of the QEP, to shed a great deal of light on the appropriateness and effectiveness of the student 
learning improvement strategies we have decided to adopt, and on the ways in which we need to 
develop strategies for specific populations and disciplines.  
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III.  WHAT WE ARE DOING: DEVELOPMENT OF STRATEGIES TO IMPROVE 
STUDENT LEARNING 

 
THE RETENTION TASK FORCE 
 

In late 2002, discussions in the Institutional Effectiveness Steering Committee (IESC) 
about the results of the CCSSE and Title V evaluation results prompted the formation of a 
Retention Task Force, led by the Chair of the Math Department, which included faculty 
members, key university administrators, and staff representatives from campus programs. This 
group, called the Retention Task Force (RTF), agreed to provide a leadership role for the College 
in finding strategies to increase student achievement and satisfaction and consequently, to 
improve student retention rates.  The RTF’s task was to evaluate retention measures currently in 
place both inside the classroom and in campus programs, such as orientation programs for new 
students and academic intervention efforts for students at risk of dropping out of school. They 
were asked to collect an inventory of teaching and student support practices at SAC that led to 
improved retention and submit a report to the IESC and the College Academic Council. 

Retention was defined by the Retention Task Force as: 1) Completion of a course; 2) 
Completion of all courses in which a student enrolls each semester; 3) Completion of 
requirements for an associate degree or certificate; 4) Completion of course, program, or any 
other undertaking in which a student is enrolled for the explicit purpose of self-improvement 
and/or continuing education; 5) Reaching a point of transferability to another institution, 6) 
Acquisition of a particular skill, or 7) Persistence evidenced by retention, e.g.: (a) as measured 
by pertinent outcome objectives contained in the College Plan; (b) measurements such as within-
semester retention, fall semester to spring semester retention, fall semester to fall semester 
retention. 

The Committee polled, via email, all individuals at the college (faculty and staff) to 
submit any strategies they had utilized which had a positive effect on retention.  As the responses 
were received and reviewed, it was clear that only those strategies that were believed to be 
effective were submitted.  Retention strategies listed in the report were divided into institutional, 
departmental, or instructional efforts to improve the retention of students at SAC. 

The 18-page Retention Report was submitted to the IESC and the College Academic 
Council in May of 2003.  It was received with much interest, and members of the College 
Council asked the President and Task Force Members to research best practices being 
implemented at other institutions that had proved successful in improving student outcomes.  
Institutional Retention Strategies 

The inventory revealed that San Antonio College provides the following support for at-
risk students (as well as for other students) to improve their likelihood of remaining enrolled in 
classes and at SAC for as long as is required to achieve their various personal academic goals: 

Retention-Oriented Student Support Services included: the Counseling Center, the Women’s 
Center, the Student Development Program, the Basic Skills Enrichment Program (BSEP); the 
Transfer Center, the Veteran’s Affairs Center; disAbility Support Services; Day Care Services 
for Students; the Student Learning Assistance Center (tutoring); LRC Library Research; 
Orientation Seminars; the Internet Course Readiness Center; the Assessment Center; the College 
Health Center; Student Financial Services; the Career Planning Center; the Job Placement 
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Program; the campus-based San Antonio Education Partnership Program; International Student 
Services; Carl Perkins Student Outreach; the Distance Education Office; the President’s Honors 
Program; the Student Activities Office; the Instructional Innovation Center for Faculty; the 
Educational Multimedia Center; LRC Educational Multimedia Center for Video Courses; the 
Employee Development Program; the Employee Tuition Assistance Program; and the Student 
Assistance Program. The Student Support Services Project here at SAC, a TRIO Program, helps 
economically disadvantaged, first-generation-college and disabled students to complete 
secondary education and to gain access to and succeed in higher education. 

Supplemental Instruction is a campus-wide academic enrichment program that utilizes peer-
assisted study sessions.  The strategy targets historically difficult academic courses and offers to 
all enrolled students regularly scheduled, out-of-class review sessions where students learn 
study, organizational and thinking skills in addition to course content. SAC began its 
Supplemental Instruction (SI) program in Spring 2003, and we are currently scheduled to have 
15 sections of SI in Fall of 2005. 

Learning Communities - In 2002, SAC implemented the Learning In Communities program 
(LinC) in which students are offered opportunities each semester to take thematically linked 
courses in different subjects, such as Sociology and English, or Geography and History.  As of 
Spring, 2005, SAC offered 20 learning communities for 40 linked courses. 

Assessing students’ Learning Styles in order to help students understand the way in which they 
learn has been used by our counselors and faculty at SAC involved in student development for 
some time.  Title V funds have recently expanded the utilization of this strategy through the 
classes being offered faculty in the Instructional Innovations Center. Thirty-two (32) faculty 
members have taken advantage of these classes. 
Incorporating Service Learning into courses - Since initiating its Service Learning program 
with funding from a Serve and Learn grant four years ago, SAC has developed a strong program 
for students to receive credit for volunteer work serving the community in organizations outside 
the college.  As of Spring 2004, 831 students were performing Service Learning projects in the 
88 sections taught by 42 faculty members.  The program is supported by full-time staff. 

Transitional Bridge Programs SAC sponsors two Summer Bridge programs, Senior Summer, 
for students who are part of our San Antonio Educational Partnership, coming from at-risk 
schools, and EDGE, designed for pre-Engineering high school students in 10th and 11th grades.  
Providing students with a comprehensive orientation, assessment and college-level or remedial 
course credit before they start college can help them stay in school, and gives them a cohort of 
students with whom they can study.  

Instructional Retention Strategies 
Faculty members of the Retention Task Force felt that retention improved when 

instructors’ attitudes toward students included cooperation, timeliness, tact, sincerity, integrity 
and empathy for students and student’s life circumstances.  “In our environment it is crucial that 
instructors believe that even students that are not well prepared for college are intelligent and 
capable of learning with sufficient time and support” (Retention Task Force Report). Effective 
professors are approachable, available, and treat students like adults.  

Faculty responding to the Task Force Survey  said that they offer several options for 
getting help with classwork: they assign students “partners” to contact when they need peer 
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assistance, they match up students willing to tutor or need tutoring, and refer students to Basic 
Skills or the Student Learning Assistance Center for individual tutoring; they give frequent 
quizzes and drop the lowest two or three quizzes. Some faculty review students’ work with the 
class and provide constructive criticism prior to the due date of the assignment.  Many offer 
several options for students to meet with them outside of class, and offer to help determine if 
there is anything that can be done, within reason, to prevent a student from dropping a class.  
Instructors also use technology in and out of the classroom (campus e-portal, e-mail, listservs, 
online discussions, assignments, and make-ups).  

Other retention strategies named included group activities, and having students keep 
journals on topics that are being discussed in class and other issues.  

 
Informal Peer Tutoring - The Retention Report listed “matching up students willing to tutor or 
need tutoring” on an informal level as a student support strategy already in place, albeit on a 
limited basis.  

Faculty mentorship of students – while in general there has been little formal faculty student 
mentorship at SAC, a few grant-sponsored projects have included these relationships, and 
individual faculty develop mentorship relationships with students. 
“Practicing an interactive teaching style” was listed as a retention strategy used by some 
faculty.  In light of the CCSSE results, a definition of this approach needed to be developed.  
Interim Grade/Progress Reports- Several faculty members named frequent updates on student 
progress throughout the semester as an effective retention strategy.  Some faculty members 
require students to meet with the instructor twice during the semester.   The Enrollment 
Management Plan also included the use of mid-term reports among the strategies to implement 
on a widespread basis at SAC. 

Exam Review Sessions – faculty implementing these sessions had experienced excellent results 
(e.g. 80% course completion in Sociology and consistently good results on the NCLEX in 
Nursing, including a 100% NCLEX pass rate in 2002 for SAC’s Distance Education Initiative, 
the Southwest Texas Border Area Nursing Program). 

 
THE INSTITUTE FOR COMMUNITY INITIATIVES 
 
 In early 2003, a group of key administrators and faculty, including the Dean of Distance 
and Weekend Education, the Director of Enrollment Management, and two Business and 
Management professors, came to the President with a concept for a Community Initiatives 
Institute.  The outreach and education activities of the Institute would target the four 
predominantly minority inner-city High Schools closest to SAC and the communities 
surrounding them.  The reason for the initiative was that not enough students were graduating 
from these schools and enrolling at SAC, and that adults from these communities were not taking 
advantage of the educational opportunities available to them at SAC.   

The President agreed to help this group move forward with the initiative, and the group 
proposed two activities, based on the recommendations of the IDRA report and on the 
community education experience of the group’s members.  These two projects were: 1) to 
develop peer mentorship programs in the four schools, where older students could encourage 
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younger, at risk students to finish high school, take appropriate college preparation courses and  
enroll in college; and 2) Parent Advisory Councils, where parents of 4th through 9th graders from 
the four targeted inner-city schools and their elementary and middle school feeders could be 
trained as higher education advocates, or “Promotores de Educación,”  for other parents in their 
schools and for the community at large.  

Funding for these initiatives was sought and obtained from the Texas Higher Education 
Coordinating Board and the Jessie Ball duPont Fund, and the peer mentorship program was 
initiated in Spring of 2004, while the Parent Councils were started in Fall 2004.  One of the key 
early discoveries of this project was that after the peer mentors had been provided sessions on 
goal setting and helping their mentees set goals, their grade point averages increased.  
 
THE “ACHIEVING THE DREAM” PROJECT OF THE LUMINA FOUNDATION: 

The Lumina Foundation for Education, responding to research that showed that low 
income students and students of color are retained and attain degrees and certificates at 
significantly lower rates than white and Asian students, investigated the issue, and discovered 
that community colleges were the key players in opening access to higher education.  They 
addressed this challenge by implementing “Achieving the Dream: Community Colleges Count”, 
a multi-year initiative funded by the Lumina Foundation. 

In Spring of 2004, the four colleges of the Alamo Community College District applied 
for Achieving the Dream (AtD) planning funding for this initiative to increase student success 
among our underserved student populations. Lumina had already identified student outcome 
indicators that matched some of those being looked at by SAC’s QEP Committee as quantitative 
measures for our Quality Enhancement Plan.  These were: 1) Successful completion of remedial 
courses and progression to college-level courses; 2) Enrollment and successful completion of 
college-level "gatekeeper" courses (“Gatekeeper” courses are defined as core courses that have 
high enrollment and high failure rate); 3) Productive grades (C or higher) in all courses; 4) 
Semester to semester persistence; and 5) Graduation. 

As part of the Lumina effort during the AtD planning year, San Antonio College and its 
sister colleges increased their efforts to cultivate cultures of evidence and accountability. Each 
College developed an AtD Data Team and an AtD Core Team to conduct research and develop a 
four year AtD Project Plan. The plans of the four colleges were to be coordinated and made into 
a District Plan by District-Wide AtD Core and Data Teams.  

During its planning year, the AtD Data Team for SAC collected statistics on student 
success in a number of specific areas.  They found that while low-income students with financial 
aid are retained at higher rates than overall students, they complete gatekeeper English and Math 
at lower rates than the overall student population; graduate at substantially lower rates than the 
overall student population and students of color; and that Hispanics complete gatekeeper Math 
and English at lower rates than the overall population.  They also found that students in special 
programs that emphasize small groups, more personal attention, peer support, and more 
interaction, such as Learning Communities, Service Learning, the Senior Summer 
Program, and Strategies for Success, are doing better than other students.  
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The Data Team also conducted an Institutional Policy and Practice Inventory and focus 
groups with students, and identified “gaps” in the following areas of service to students: 1) 
Academic Planning; 2) Curricular Alignment; 3) Degree Auditing; 4) Enrollment Management 
(retention); 5) First Year Success; 6) Institutional Organization; 7) Peer Tutoring; and 8) 
Transfer Policy. 

SAC’s AtD Data Team Recommendations, which were approved by the SAC AtD 
Core Team, included:  

• Increased use of Active/Collaborative Learning and Student/Faculty Interaction through 
the promotion of Learning Communities, Service Learning and Strategies for Success;  

• Mandatory enrollment of students who require remediation in three areas in Learning 
Communities, with Student Development 0370 as part of the Learning Community. 

• Enrollment of all First-Time-in-College students in a Learning Community. 
• Evaluation and restructuring of the Orientation Program to enhance effectiveness and to 

improve student success, by: (1) combining orientation and learning communities, (2) 
addressing the needs of students by age groups, and (3) involving departments. 

• Revision of departmental and faculty syllabi to include e-mail addresses for faculty, 
office hours, methods of instruction, components of grading system, ADA statement, and 
college attendance policy. 

• The assignment of first-time-in-college students to a designated counselor by Declared 
Major. 

• Required academic advisement for all transfer students. 
• Identification and implementation of strategies to improve graduation rates such as 

Reverse Degrees, Graduation Plus, evaluation of faculty advising in respective majors,  
and encouragement of departmental initiatives. 

• Evaluation of data on success of students in developmental Math as it correlates with 
their Reading and English placement scores. 

In Spring of 2005, the recommendations concerning Developmental Math courses were 
combined with those of SAC’s sister colleges and submitted as a District-wide four-year project 
plan in a preliminary proposal to the Lumina Foundation.  The final proposal, which was just 
approved, will provide $100,000 each year for four years for implementation of these 
developmental course strategies District-wide.  

 
THE QEP PLANNING PROCESS: 
 

In Fall of 2003, after the presentation of the Retention Task Force’s Report on student 
learning improvement strategies, a Quality Enhancement Plan Working Group was formed by 
the President of the College.  Members of the Retention Task Force were asked to join the QEP 
Committee.  This committee consisted of the President, the Executive Vice President, the 
Director of Planning and Budget, the Chairs of the Math and Sociology Departments, the 
Director of Academic Development, the Program Director for Title V and Strategies for Success, 
the Director of College and Grants Development, faculty members in the Business, English, 
Foreign Languages and Math departments, a student, and a research specialist.  They were joined 
in mid-2004 by the Senior Statistical Research Specialist from Research and Institutional 
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Effectiveness, the Director of The Center for Professional Development and Continuing 
Education programs, the Assistant to the President, and a representative of the Student 
Government Association. 

As mentioned previously in this document, the results of SAC’s participation in the 
Community College Survey of Student Engagement (CCSSE) in 2002 and 2003 indicated that 
SAC needed improvement in the following areas: (1) faculty-student interaction; (2) 
active/collaborative learning; (3) student effort, and (4) academic challenge. These issues 
became the focus of the QEP Committee’s efforts to design a project to substantially improve the 
way the College helped students learn.  

As the Retention Task Force evolved into the QEP Working Committee in Fall 2003, it 
became apparent that the need to increase student success as determined by traditional 
quantitative methods such as grades and persistence, to improve in the areas cited by the CCSSE, 
and to build upon previous institutional efforts in all of these categories indicated an overall need 
to improve student learning outcomes at SAC through student-centered strategies. In Spring 
2004, a Teaching-Learning Center for SAC faculty and staff was suggested by the 
Committee as a vehicle for addressing this need by providing the professional development 
opportunities necessary for increasing campus knowledge about and awareness of these 
strategies, as well as for increasing the likelihood of their implementation and 
institutionalization.   

After receiving input from Dr. Tom Benberg during a July 2004 visit to SAC, Dr. Robert 
Zeigler, SAC’s President, made a recommendation to tighten the focus of the professional 
development initiative.  His recommendation was accompanied by the news that SAC would be 
losing 35 veteran faculty members to a retirement incentive.   

The scope of the QEP went from a broad spectrum of activities that included the 
implementation of many student support programs to a narrower focus on getting best practices 
in instructional methods and student support strategies into our classrooms.  Of particular interest 
were new faculty members, who would receive intensive orientation and instruction in teaching 
best practices during their first Fall semester at SAC, and on developmental and gatekeeper 
faculty, who would be given opportunities for similar instruction in discipline-specific best 
practices and student-centered learning each spring semester.   

To ensure broad-based involvement of the community in developing the focus of the 
QEP President Zeigler conducted a series of Q & A sessions about the QEP Focus at 
departmental faculty meetings and for major campus constituencies such as the Chairs Council, 
Faculty Senate and Staff Council (See Appendix E).  The focus of the QEP: “A College-Wide 
Professional Development Initiative Utilizing Teaching and Student Support Strategies that 
Improve Student Learning” was finalized by the Committee after many revisions, and 
presented to the College Academic Council.   

As the QEP Committee began to look at how to evaluate the effectiveness of the 
professional development activities contemplated, some members struggled to understand what 
was meant by “student learning outcomes,” and how to measure them.  Primarily for this reason, 
seven members of the QEP Committee attended the SACS COC meeting in Atlanta in November 
of 2004, bringing back a broader understanding of what student outcomes were and how to 
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measure them.  Four members began to do research on the track record of specific instruments 
that would measure the effectiveness of the best practices strategies chosen for our QEP.  An 
Assessment Subcommittee of the QEP Committee met to select the appropriate instruments from 
among those identified through this research.  

As the Implementation and Evaluation sections of this document were being refined and 
finalized in April of 2005, Dr. Johnnie Rosenauer, Chair of the Accreditation Leadership Team, 
took advantage of the opportunity to observe an on-site visit at Louisiana State University at 
Shreveport, and brought back valuable insight into the process and expectations of the SACS 
accreditation team. 

The Committee continued to seek broad-based involvement of the campus community 
throughout the development of the QEP. At SAC’s Staff Development Day in May of 2005, Dr. 
Rosenauer presented a description of what the QEP would entail to campus staff as the keynote 
speaker and with other Committee members made two presentations during the day.  Feedback 
solicited at these presentations was incorporated into the Plan (See Appendix F). During the 
Summer of 2005, Dr. Zeigler and Dr. Rosenauer went back to the groups visited before with the 
fleshed-out details of the Murguia Learning Institute, and brought feedback back to the 
Committee as each member read and revised the final drafts of the Plan (See Appendix E and 
minutes of the QEP Committee at http://www.accd.edu/sac/sacmain/qep). 

What follows is the result of nearly two years of intensive work by some of the most 
forward-looking minds at San Antonio College, assisted with input from every constituency on 
SAC’s campus.  The Quality Enhancement Plan Committee and many members of the college 
community are convinced that this plan can achieve substantive positive change in the 
intellectual development and the knowledge, skills, attitudes and behaviors of students at our 
institution, particularly our majority of minority students.  
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IV. THE IMPORTANCE OF THE QEP 
 

“There are essentially three threads which must be interwoven into a program 
dedicated to the improvement of student learning: shifting curricular focus to 
student learning; developing faculty as effective teachers; and the integration of 
assessment into curriculum at several levels” (Frye, 1999). 

In the last five years, SAC has made progress in all three of these areas, as described 
above.  However, this progress has not been campus-wide, and those involved in orchestrating 
these changes have discovered that the key to change in all three areas is faculty education and 
development.  Recognizing this fact, the Quality Enhancement Plan Committee, with extensive 
input from all constituencies (see above), developed the following focus. 

QUALITY ENHANCEMENT PLAN (QEP) FOCUS:  
A College-Wide Professional Development Initiative Utilizing Teaching and Student Support 
Strategies that Improve Student Learning. 

 
A DEFINITION OF STUDENT LEARNING:  

Student Learning at SAC is a process that leads to the mastery of material, the improvement 
and utilization of analytical and cognitive abilities, and the acquisition and enrichment of 
physical, technical, personal and interpersonal skills. 
 
 
A DEFINITION OF STUDENT LEARNING OUTCOMES: 
San Antonio College defines Student Learning Outcomes as change in students’ knowledge, 
skills, or behaviors, which can be measured using pre- and post-tests of change in knowledge, 
end-of-course tests or projects that measure mastery of skills, instruments measuring behavioral 
change (e.g., the LASSI), observation and/or electronic or other types of student portfolios, and 
quantitative indicators of academic success such as grades, licensure examinations, achievement 
in sequential coursework, persistence/retention and graduation/transfer rates.   
 
Note:  The following plan describes the implementation of the Raul S. Murguía Learning 
Institute.  The Institute has been named for Raul S. Murguía, born in San Antonio in 1938, who 
joined the San Antonio College faculty in 1967, where he taught English and an occasional 
course in Philosophy until his death in 1999. A rare combination of brilliance, dedication, and 
compassion, Professor Murguía was a mentor for many of the junior faculty, both within and 
outside his department. This “Teacher’s Teacher” was widely respected as a true academician, 
scholar, and gentleman, always willing to help out a peer who needed some ideas about how to 
be more effective n the classroom. The Raul S. Murguía Presidential Honors Program was 
named in his honor. Professor Murguía personified the high standards of academic excellence in 
his own work and in his expectations for his students that the Murguía Learning Institute will 
strive for.   
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V.  QUALITY ENHANCEMENT PLAN GOAL AND OBJECTIVES 
 
GOAL: By the end of the QEP implementation period, San Antonio College will have 
significantly improved student learning through enhanced teaching and support strategies. 
Process Objectives: 
Process Objective 1: By October 31, 2005, a teaching and learning institute, the Raúl S. 
Murguía Learning Institute, will have been established at SAC with the goal of helping educators 
learn about and implement best instructional practices and student support strategies for 
improving student success.   
Process Objective 2: By May 31, 2007, 100% of new tenure-track faculty members (n > 50), at 
least 35 faculty who teach developmental Math, English or Reading, or gatekeeper* courses, and 
key staff will have received training in student-centered pedagogical strategies proven to increase 
student success, including increased student-teacher interaction and collaborative/active learning, 
development and implementation of new Learning Communities and Service Learning programs, 
problem-based and/or inquiry-based learning, Supplemental Instruction, teaching based on 
learning styles, assessment of student learning, and other best educational practices. 

Process Objective 3: By August 31, 2011, at least 25% of full-time faculty will have 
incorporated strategies proven to increase student learning into their classroom practice as a 
result of dissemination of these practices through the Murguía Learning Institute. 

Process Objective 4: By August 31, 2011, over 7,000 SAC students (33%) each semester will 
be receiving instruction in classrooms that utilize “best practice” strategies proven to improve 
student learning in a culturally diverse environment.  
Student Learning Outcome Objectives: 
Outcome Objective 1: By August 31, 2011, random samples of students in classes of teachers 
participating in Murguía Learning Institute training/education activities will show more 
improvement in critical thinking/problem solving skills than random samples of students in 
classes where teachers have not participated in the Murguía Learning Institute.  

Measures:  Change in critical thinking/problem/solving will be measured using the 
pertinent section of the ACT Collegiate Assessment of Academic Proficiency (CAAP) and the 
Assessment of Learner-Centered Practices (ALCP). 
Outcome Objective 2: By August 31, 2011, students in classes of teachers participating in 
Murguía Learning Institute training/education sessions on inquiry-based teaching will have 
gained analytical skills in the utilization of the scientific method or key mathematical concepts.  

Measures: analytical skills, knowledge of the scientific method and key mathematical 
concepts measured by pertinent sections of the CAAP and/or pre-and post tests to be developed. 
Outcome Objective 3: By August 31, 2011, in-class retention and productive grade rates for 
students in classes taught by faculty participants in the Murguía Learning Institute will be higher 
than departmental averages for that course. 

Measures: Student data on completion from Banner student information system. 
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Outcome Objective 4: By August 31, 2011, productive grade rates for a random sample of 
students in courses sequential to courses taught by Murguía Learning Institute participants will 
show a statistically significant increase from a fall 2005 baseline established for those courses. 

Measures: Student data on grades from Banner System.  

* “Gatekeeper” courses are defined as core courses that have high enrollment and high failure 
rate.  SAC has identified the following as gatekeeper courses: English 1301, Math 1314, Biology 
1406 and 1408, Government 2301 and American History 1301.  
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WHY WE CHOSE THESE STRATEGIES: A LITERATURE REVIEW OF BEST 
PRACTICES IN STUDENT LEARNING IMPROVEMENT 

 
Definition of Good Practices:  

“Good practices are commonly-accepted practices within the higher education community 
which enhance institutional quality” http://www.sacscoc.org/commpub.asp#Good%20 Practices. 

 
The following literature review focuses on both faculty-driven and student support-driven 

approaches to improving student learning based on specific SAC retention strategies discussed in 
the RTF Report that directly address the areas of improvement cited by the CCSSE, as well as 
other student support interventions that can improve student learning, and ultimately, student 
achievement and persistence. The following strategies do not constitute a comprehensive list 
of those to be addressed in the professional development workshops and courses that will 
be offered at the Murguía Learning Institute (MLI).  However, since these are the 
strategies best supported by research, and have the most potential for widespread campus 
implementation, they will form the core of the MLI offerings.  
 
Faculty-Driven Best Practices 

Research has shown that increased quantity and quality of faculty-student interaction 
leads to higher levels of student achievement. Astin (in Gamson, 1993) found that students on 
campuses in which faculty have a strong orientation toward students are more satisfied with the 
institution, the curriculum, and other aspects of the educational experience and are more likely to 
develop academically. Direct interaction with faculty – being a guest in a professor's home, 
assisting a faculty member in teaching a course, hours each week spent talking with faculty 
outside of class – has significant effects on every academic outcome, including grade point 
average, degree completion, and enrollment in graduate or professional school. 

In order to explore the relationship between teacher behaviors and student learning, 
Pascarella and others (1994) examined how teacher organization and preparation and teacher 
skill and clarity influenced the development of general cognitive skills in the first year of college. 
A sample of 2,302 students attending 18 diverse four-year institutions from 15 states throughout 
the country participated in this study. Data collected in Fall 1992 included a pre-college survey 
that gathered information on student demographic characteristics and background, as well as 
aspirations, expectations of college, and items assessing orientation to learning. Students also 
completed the Collegiate Assessment of Academic Proficiency (CAAP) measure. Follow-up 
testing took place in Spring 1993. Results showed that, when controlling for pre-college 
cognitive level and academic motivation, the extent to which students judged the overall 
instruction as high in teacher organization and preparation was one of the variables that was 
significantly and positively associated with end-of-first year reading comprehension, 
mathematics, critical thinking, and composite cognitive development.  

The MLI plans to offer workshops and courses for faculty and interested staff in the 
following educational best practices: 

• Faculty-student interaction/Student-centered learning- SAC’s comparatively low 
score on the Faculty-Student Interaction section of the Community College Survey of 
Student Engagement (CCSSE) established a qualitative basis for improvement in this area. 
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Research indicates a direct relationship between increased faculty-student interaction and 
student achievement/persistence. The RTF report listed the establishment of faculty-student 
mentorship as an effective, but underutilized retention strategy.  

A seminal study was conducted at Syracuse University about the effect of informal 
student/faculty interaction on student satisfaction and attrition rates (Pascarella & 
Terenzini, 1975). The study consisted of a questionnaire distributed by mail to a sample 
of the student population, with a response rate of 75.8 percent. The results of the 
questionnaire were used to divide the sample into low, moderate, and high interactor 
groups based on the frequency of student-faculty interactions. The subjects initially 
participating in the study were followed up during the following fall semester to 
determine if differences in the rate of attrition were associated with membership in the 
particular groups. A subject was considered a “leaver” if he or she did not register for the 
fall semester. The percentage of “leavers” among low interactors was nearly twice as 
high as the percentage among moderate interactors and nearly three times as high 
as the percentage among high interactors, with a 27% withdrawal rate for low 
interactors, 14% for medium interactors, and 9% for high interactors. 

In an effort to retain students and improve advisement, Coffeyville Community College 
in Kansas instituted the SELECT Advisor programs in the summer of 1993. Becoming a 
"Master Advisor" involves attending a summer workshop, helping with student 
orientations, teaching one section of college orientation, and mentoring 10 at-risk 
students. A September 1994 retention report on all Fall 1993 freshmen indicated that 
the at-risk students in the SELECT program had a 73% retention rate, compared to 
a 70% retention rate for students enrolled in orientation classes and a 42% 
retention rate for students not enrolled in orientation classes (Clark & Others, 1995). 
Similarly, Valencia Community College discovered that when faculty mentoring was 
combined with an orientation course, the return rate increased by 10% beyond the 
rate of enrolling in an orientation course only (Nelson, 1993). 

In a national study of 4,615 adolescents and their teachers designed to examine the utility 
of learner-centered teaching practices for improving the academic engagement and 
achievement of adolescents, Herman, McCombs and Meece (2003) found that 
adolescents reported stronger mastery and performance goals when they perceived their 
teachers as using learner-centered teaching practices.  The strongest correlation with 
improved learning outcomes was found when teachers were perceived to promote 
positive interpersonal relationships. 

At Adams State College in Colorado, faculty members were trained in Learner Centered 
Practices through the CELT program, and evaluated using the faculty and student 
versions of the Assessment of Learner Centered Practices (ACLP) which provided a 
comparative analysis of faculty perceptions of their classroom practices and educational 
beliefs contrasted to their students’ perceptions, and feedback on how to develop and 
implement more learner-centered qualities and practices.  Over four years, the 
perceptions of students were consistently closer to the perceptions of faculty 
participating in CELT than to those of non-participant faculty, and students found 
CELT-trained faculty to be more learner-centered than non-CELT faculty. 
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• Learning Styles- The use of Learning Styles assessment in tailoring curricula and teaching 
methods to fit student needs was one of the effective instructional strategies listed in the RTF 
report, and has been widely supported by research. Understanding the effect of learning styles 
on student learning is particularly significant for the faculty of a Hispanic-Serving Institution 
that has a majority “minority” and lower-income population.  

Richard M. Felder (1993) points to the work of David Kolb, Sheila Tobias, G. Lawrence 
and Ronald Schmeck, among others, when he advocates for change in teaching styles to 
match students learning styles among his colleagues (“Reaching the Second Tier: Learning 
and Teaching Styles in College Science Education”). He states:  

The research shows that students are characterized by significantly different 
learning styles: they preferentially focus on different types of information… and 
achieve understanding at different rates. Students whose learning styles are 
compatible with the teaching style of a course instructor tend to retain information 
longer, apply it more effectively, and have more positive post-course attitudes 
toward the subject than do their counterparts who experience learning/teaching 
style mismatches.   

Miglietti and Strange (1998) performed a comprehensive battery of tests on a group of 156 
students in remedial math and reading classes at a large Ohio community college and found 
that students in classes with learner-centered activities, including instruction based on 
students’ learning style preferences, achieved higher course grades. 

The University of New Mexico selected eight courses in their engineering department with 
low retention rates for a learning style experiment in which students completed a learning 
style preference inventory at the beginning of the semester and the teaching styles of the 
courses were modified according to those preferences. There was an average increase of 
9% in student retention and achievement from the semester before the faculty 
participated in the program to the current semester, as measured through students’ 
course grades and failure/withdrawal rates (McShannon, 2000). 

Research also indicates that a close association exists between students' cultural background 
and their preferred learning styles. Sanchez (2000) found that students' individual learning 
preferences are typically accompanied by culturally determined tools that influence the way 
they process information and, depending on the fit between teaching and learning styles, 
facilitate or hinder their educational achievement. She also cited two concurrent studies 
examining the impact of culture on the learning preferences of Hispanic and Native 
American college students in the southwestern United States, in which both Hispanic and 
Native American students, in comparison to white students, exhibited a high propensity 
for participation in active, concrete learning experiences, cooperative situations, and 
elaborative processing. Similarly, Palma-Rivas (2000) found that African-American 
students' achievement appears to be positively related to oral experiences and 
interpersonal relationships.  

• Cooperative Learning- The RTF Report listed “practicing an interactive teaching 
style” as a retention strategy used by some faculty that can be achieved through several 
methods, one of which involved encouraging cooperative peer learning. Once again, the 
results of the CCSSE quantitatively indicated that active and collaborative learning in the 
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classroom could be improved at SAC. Therefore, the QEP Committee has assessed various 
strategies to encourage cooperative learning campus-wide.  

Research on cooperative learning shows improved student learning outcomes as a 
result of its implementation. Springer, et al. cite a study conducted in Idaho (Keeler & 
Anson, 1995) that measured the impacts of cooperative learning strategies used in a 
college computer skills lab course and compared learning performance and retention 
of students taught via cooperative teams or traditional individual learning. Results 
showed statistically significant improvement with the use of cooperative learning 
(Achievement=0.51 and persistence =0.90). 

At the University of Southwestern Louisiana, an innovative course in college 
mathematics, Math 107, was designed to place mathematics into the context of 
everyday life and to use concepts from several disciplines within mathematics 
including algebra, geometry, statistics, probability, and data analysis. Inherent within 
the teaching of Math 107 was the use of reform strategies such as extensive real-world 
problem solving and cooperative learning. A comparison of (n=140) students enrolled 
in either Math 105, a traditional college algebra course, or in Math 107 showed that 
students enrolled in Math 107 had a lower attrition rate and a higher rate of 
satisfactory course completion. Statistical analysis showed that Math 107 students 
showed greater gains in positive attitudes towards mathematics. There were no 
significant differences based on size of class or the gender of the student (Rieck & 
Others, 1995). 

Research has also shown that cooperative learning can be especially beneficial for 
African-American and Hispanic populations, which is a key finding for SAC since 
2002 enrollment statistics indicate that these minorities comprise 54.5% of our student 
population. In 1999, the National Science Foundation and The University of 
Wisconsin-Madison published the findings of a meta-analysis (based on the results of 
smaller studies) regarding the effects of cooperative learning on undergraduate 
science, mathematics, engineering, and technology students. Their analysis of the 
impacts of cooperative learning on undergraduate minority students in these 
disciplines found  that the positive effect of small-group learning on students’ 
achievement was significantly greater for groups composed primarily or 
exclusively of African Americans and Latinas/os (d=0.76) compared with 
predominantly white (d=0.46) and relatively heterogeneous (d=0.42) groups 
(Springer & Others, 1999). 

• Problem-based Learning- In the RTF report, one of the other components of developing 
an interactive teaching style mentioned designing activities “to involve students in critical 
thinking by challenging them to analyze specific issues and/or social problems.” Therefore, 
we are making efforts to train faculty in problem-based learning procedures through the MLI. 

At the University of South Carolina-Spartanburg, Problem-Based Learning was 
initiated in 1994 for College Math courses. A comparison with 37 courses that were 
traditionally taught revealed that the median success rate for problem-based courses 
was 75% compared to 56% for the traditionally-taught courses. A larger percentage of 
problem-based learners also opted to take Statistics the next semester than learners in 
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the traditional sections, and the problem-based learners had a 76% success rate in that 
class, a strong indication that a lasting affect on students’ learning skills had been 
achieved.  

As assessed through the Reflective Judgment Exercise, an instrument used to measure 
higher-order thinking skills, freshmen engineering students at the U.S. Air Force 
Academy who had been placed in problem-based, introductory engineering courses made 
more significant gains in their problem-solving abilities than those placed in traditional, 
lecture-based courses.  In addition, freshmen enrolled in the problem-based courses 
outperformed seniors whose problem-solving abilities were assessed with the same 
instrument (Laffey & Reeves, 1999). 

• Fostering Critical Thinking Skills- SAC has recently added a new critical thinking 
competency requirement for its academic degrees that students must fulfill prior to 
graduation, in large part because of the positive correlations between critical thinking ability 
and academic achievement that have been revealed by recent research. Improving students’ 
critical thinking skills and assessing them, have become priorities for SAC as an academic 
enabler of student learning; determination of how the critical thinking competency will be 
measured institution-wide is going to be made during AY 2005-2006. Nationally-normed 
critical thinking pre and post-tests will be conducted for students of MLI participants 
(described in the Evaluation section). 

A study conducted at San Jose State University attempted to assess the importance of 
critical thinking, in addition to factors such as grade point average (GPA), gender, and 
age, in predicting student performance in an upper-division auditing (accounting) course. 
The results indicated that students with higher measures of critical thinking skills and 
past academic performance outperformed other students on the comprehensive final 
examination in auditing (Jenkins, 1998). 

Arathuzik and Aber (1998) found in a study of nursing students that competence in 
critical thinking was positively correlated with passage rates on the National Council 
Licensure Exam for Registered Nurses. 

In a study of 139 undergraduate students in an educational psychology course at Texas 
A&M University-Commerce, Gadzella, Stephens, and Stacks (2004) found significant 
positive relationships between critical thinking test scores, course examinations, and 
students’ grade point averages.   

• Faculty-Faculty Mentorship Programs- Regarding community college faculty, Cohen 
and Brawer (1972) state that “in an institution that has no other valid reason for being except 
to teach, the faculty in fact becomes the institution.” St. Clair (1994) writes that “mentoring, 
as one component of faculty development, can enhance teaching as well as the identity of 
both the community college and the faculty.”   

Turner and Boice (1987) and Whitt (1991) found that new faculty were surprisingly 
passive about taking the initiative in interacting with colleagues. They rarely sought help, 
advice, or mentoring (in Sorcinelli, 1994). 

Cameron & Blackburn (1981) conducted a study about the effects of faculty-faculty 
mentorship on the success of newer faculty at four-year institutions in terms of the 
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number of publications, the number of grants received, rates of collaboration with other 
faculty, and the amount of professional association/network involvement. The study, 
which involved questionnaires, interviews, and examination of the participants’ 
curriculum vitae, found that financial support and early collaboration with senior faculty 
significantly and positively impacted all four outcome measures. 

A study conducted at a medical school in Philadelphia showed a trend towards greater 
retention of participating junior faculty: 38% of junior faculty who did not form 
preceptoring partnerships left the organization, as compared with 15% of those who 
formed partnerships (p = 0.12). This potentially positive outcome was found particularly 
with minority faculty; 100% (6/6) with preceptors remained, while 33% (1/3) without 
preceptors remained (Benson & Others, 2002). 

Tidball (1973) delineated a positive relationship between faculty sponsorship or role 
model attention and newcomer achievement for women professionally employed in 
academic settings.  

Integration of Student Support/Development Strategies with Classroom Practice 

Astin (in Richmond, 1986) and others (Knefelkamp & Others,1992; Bourassa & Kruger, 
2001) have advocated for a cohesive integration of academic/pedagogical and student 
support/development methodologies; in 1998, the Joint Task Force on Student Learning, 
comprised of representatives from the American Association for Higher Education, the American 
College Personnel Association, and the National Association of Student Personnel 
Administrators, published a report that outlined ten learning principles, as well as examples from 
various higher education institutions around the country illustrating how these principles could 
be implemented through collaborations between academic and student affairs/development 
personnel and organizations (American Association for Higher Education). 

The MLI plans to offer professional development workshops for faculty and staff in order 
to increase their awareness of and involvement in the following student development best 
practices that are currently being utilized at SAC, and to consequently create a more integrated 
academic and student support structure for the college:  

• Learning Communities- In 2002, SAC implemented the Learning in Communities  

program (LiNC) in which students are offered opportunities each semester to take 
thematically-linked courses in different subjects, such as Sociology and English, or 
Geography and History. The data supporting learning communities in a post-secondary 
setting shows that their effect on academic achievement and persistence can be substantial. 

In the Collin County Community College District, located in Plano, Texas, the 
average course completion rate from 1997-2000 as a whole was 78%, whereas 
learning communities courses experienced an average course completion rate of 
91%, a difference of 13%. Learning Communities courses also produce a higher 
percentage of successful students than the institution as a whole. From 1995 to 2000, the 
District’s overall success rate was 67%, compared with a 77% success rate for 
learning communities courses. Student success rates are simply the percentage of 
students earning a grade of D or better (Hodge and Others, 2001). 
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Tinto & Russo’s study of the Coordinated Studies Program (CSP) at Seattle Central 
Community College (1994) indicated higher persistence rates from fall to fall (66.7%) for 
first-year CSP (learning community) students than for non first-year CSP students (52%). 

Klein (2000) noted a retention rate in his institution’s (Chapman University) learning 
community of at least 10% above the college-wide average.  

• Supplemental Instruction- On an informal level, the RTF Report listed “matching up 

students willing to tutor or who need tutoring” as a faculty retention strategy already in place, 
albeit on a limited basis. Supplemental Instruction is a Title V-funded academic enrichment 
program that utilizes peer-assisted study sessions.  The strategy targets historically difficult 
academic courses and offers to all enrolled students regularly scheduled, out-of-class review 
sessions where students learn organizational, thinking, and study skills in addition to 
reviewing course content. SAC began its Supplemental Instruction (SI) program in Spring 
2003 has increased the number and variety of SI sections offered each year. 

The University of Missouri-Kansas City Center for Academic Development (2000), 
which developed Supplemental Instruction in 1973, reported results from the 
implementation of Supplemental Instruction at its own campus and at other institutions 
throughout the United States. They found that students at 2-year public institutions 
who participated in Supplemental Instruction received final mean course grades of 
2.56, compared to the mean course grades of 2.09 for non-participants.  They also 
found that persistence rates for Supplemental Instruction participants at their own 
University were from 11 to 15 percentage points higher than non-participants over a 
seven-year period.  The graduation rate after six years for students who were first-time 
first-year students in 1989 was 46.1% for Supplemental Instruction students 
compared to 30.3% for non-participants.  

At Georgia State University, a longitudinal study of the effects of Supplemental 
Instruction sections on student retention found that retention rates averaged 88.3% for 
conditionally-admitted students enrolled in SI sections vs. 73.4% for conditional 
students who did not participate in SI sections (Ogden & Others, 2003). 

According to a Purdue University study, the 2001-2002 cumulative retention rate for 
students who participated in SI sections at Purdue University during the Summer 1999 
semester was 62% vs. 35% for non-SI students (Koch & Swartzendruber, 2002). 

• Peer Mentoring - SAC has implemented, through its new Community Initiatives 
Institute, a peer mentorship program between SAC students and middle/high school students 
in the San Antonio community. This project assists in providing the motivational support 
systems needed for both current and future SAC students to achieve academic and 
professional success. Our reasoning for implementing peer mentoring/tutoring programs on a 
wider scale is partially based on the following research in support of these types of programs: 

A study conducted at a predominantly white university (Old Dominion University) found 
African-American students who participated in a freshman peer mentor program were 
likely to raise concerns with peers that they would not discuss in programs promoting 
help-seeking. Participants reported promising rates of problem resolution following 
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mentor interventions, and had higher two-year retention rates than non-participants, 
though only comparable grades (Schwitzer & Thomas,1998). 

The results from a peer mentor program for newly-enrolled students at the two-
year campus of New Mexico State University at Alamogordo found that the mentored 
students had higher grade point averages (GPAs) than the students who had no mentors, 
regardless of whether the mentoring took place in group or one-on-one settings. Also, 
students who had been mentored in groups returned the following semester at a higher 
rate than students with individual mentors or students in the control group (Twomey, 
1991). 

•  Orientation/First-Year Experience Programs- In its assessment of retention 
strategies already in place at SAC, the RTF report indicated that there are already several 
student development courses for incoming SAC students with less than 15 hours of 
college credit and who are enrolled for nine or more semester hours in a single semester. 
Research indicates that orientation seminars for first-year college students can increase 
persistence and academic achievement. While the QEP will not focus specifically on 
programmatic changes to the first year experience, faculty will be trained in the student 
success strategies that are offered to our students in intensive first year orientation, that 
they may wish to incorporate into their classroom experiences, and interested faculty will 
be prepared through the MLI to participate in first year learning communities where 
orientation is combined with developmental or gatekeeper coursework or a developmental 
“immersion” fast track. 

The Excellence uniting Culture, Education and Leadership (ExCEL) program at Texas 
A&M University-College Station is an orientation program designed to assist freshman 
students and their parents’ transition from high school to college. Since 2000, 
assessments of the program have shown that African-American and Hispanic/Latino 
ExCEL participants have had higher grade point averages and retention rates than 
African-American and Hispanic/Latino students at the university who did not participate 
in the program (Driver & Pryor, 2004). 

A study conducted at Phillips County Community College (PCCC) in Arkansas found 
that 45.3% of freshmen who enrolled in an eight-week orientation course were still 
enrolled at PCCC at the end of the academic year, compared to 23.2% of freshmen 
who did not take the course (Jones, 1984). 

Incoming students at Valencia Community College (VCC) in Florida who enrolled in an 
extended orientation course (SLS 1122) were still enrolled at VCC at a rate of 65% 
after four terms, 48% after seven terms, and 30.4% after 11 terms. In contrast, a 
similar group of students who entered VCC and who did not take SLS 1122 had 
retention rates of 50%, 33%, and 20% for the same time periods (Nelson, 1993). 

At Lake Land College, a community college in Illinois, 69.1% of students who 
participated in an extended freshman orientation course were still enrolled the 
following school year, compared to 58.4% of non-participants (Stovall, 2000). 
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 Mid-Semester Grade Reports and Academic Alerts- The RTF Report indicated that 
frequent updates on student progress throughout the semester may be a retention strategy worth 
implementing on a widespread basis at SAC.  

The evaluation of an early alert procedure for identifying and assisting students 
experiencing academic difficulty at Irvine Valley College (IVC) in California found that 
full-time students receiving alert letters had the highest end-of-year retention (81.3%), 
while part-time students in both the advisor and letter groups had greater end-of-year 
retention than those not contacted (Rudmann, 1992).  

A synthesis of studies on community college best practices conducted at UCLA found 
that early alert programs have a positive effect on student’s course completion and 
re-enrollment rates (Bourdon and Carducci, 2002) 

Expanding Alignment and Access  

The study conducted for SAC by the Intercultural Development Research Association 
(IDRA) included an extensive literature review on strategies that have proven effective in 
recruiting low-income, minority students. Several of the strategies identified in the literature 
review applied to improved academic outcomes and retention as well as recruitment. Stanford 
University’s Bridge Project, a six-year national study, analyzed high school exit-level policies 
and college entrance policies to learn if the standards were different. Their research showed there 
were many gaps and misunderstandings between K-12 and college. The study’s long-term 
recommendations included the following: 

• Ensure that colleges and universities publicize their academic standards so that students, 
their parents, and educators have accurate college preparation information. 

• Examine the relationship between the content of postsecondary education placement 
exams and K-12 exit-level standards and assessments to determine if more compatibility 
is necessary and possible. 

• Review the postsecondary education placement exams for reliability, validity, efficacy, 
and the extent to which they promote teaching for understanding. 

• Allow students to take placement exams in high school so that they can prepare 
academically for college and understand college-level expectations. 

• Sequence undergraduate general education requirements so that appropriate high school 
senior-year courses are linked to postsecondary general education courses. 

• Expand successful dual or concurrent enrollment programs between high schools and 
colleges so that they include all students, not just traditionally “college-bound” students. 

• Collect and connect data from all education sectors. 
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VII.   WHAT WE ARE GOING TO DO TO IMPROVE STUDENT LEARNING:  
THE IMPLEMENTATION PLAN 

DESCRIPTION 
The Raul S. Murguía Learning Institute (MLI) will be comprised of five interconnected 

components:  

1. Semester-long Orientation and Best Practices Courses will be required for new 
tenure-track faculty every fall and offered to selected faculty members teaching 
developmental Math, English or Reading, or identified “gatekeeper” courses each spring. 
Coursework will introduce faculty to student-centered pedagogical strategies proven to 
increase student success, including increased student-teacher interaction and 
collaborative/active learning, education of diverse students, development and 
implementation of new Learning Communities and Service Learning programs, problem-
based and/or inquiry-based learning, Supplemental Instruction, teaching based on 
learning styles, learning outcomes assessment, and other best educational practices.  The 
Seminar for New Faculty will be piloted in Fall 2005. 

2. Graduate Coursework for faculty and staff in community college teaching theory and 
practice, community college leadership, and student learning issues, including student 
development/support and discipline-specific content, will be made available on campus.  

3. Professional Development Workshops for both faculty and staff in strategies that 
improve student learning and support, such as Learning Communities and Supplemental 
Instruction development and implementation, Learning Styles, Strategies for Success, 
Student-Teacher Interaction, Collaborative/Active learning, Service Learning, problem-
based and/or inquiry-based learning will be presented. 

4. Mentorship Support for new faculty members and other faculty who wish to improve 
their teaching and their understanding of community college issues by working with the 
Murguía Learning Institute staff and an experienced faculty mentor will be provided.  

5. A Master Teacher Program for interested faculty will be comprised of a series of 
workshops in becoming a master teacher and observation of faculty members identified 
as successful in stimulating student success in their classrooms. 

All five of these components will include training in the assessment of competencies and 
student learning outcomes resulting from strategies that are implemented in or out of the 
classroom. Faculty and staff will be offered a “menu” of methods/instruments to measure the 
effectiveness of these strategies in their classrooms.  

LEADERSHIP: 
The Murguía Learning Institute (MLI) will be managed under the direct supervision of 

the President of the College.  He has assigned a faculty member, Dr. Johnnie Rosenauer, with 
thirty years of experience teaching at SAC, administrative experience, and experience in both 
faculty professional development and graduate teaching in education, to act as the Initiative’s 
full-time Director.  This individual has a well-established reputation as a Master Teacher, and 
has been in many leadership positions among SAC faculty (see vita in Appendix B). The MLI 
Director will be responsible for creating an inventory of existing professional development 
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opportunities for SAC faculty, for the recruitment of instructors for MLI offerings, for the 
development of on-campus graduate school opportunities and new professional development 
workshop offerings, and for the scheduling and coordination of courses and workshops to be 
offered through the MLI. The Director will also be responsible for the provision of group and 
individual mentorship for new faculty, and for supervising the development and coordination of 
the Master Teacher Program. 

The Director will be assisted in these efforts by a half-time Project Assistant. This 
individual will be hired to assist the Director in scheduling courses and workshops and enrolling 
faculty and staff, with data collection, with the publication and dissemination of 
course/workshop schedules, and with general program management.  In addition, a Senior 
Statistical Research Specialist will be hired to assist both the Director and faculty in evaluation 
of the best practices that are taken into the classroom from MLI courses. The Research 
Specialist’s duties will include survey development and administration, data collection, and data 
analysis and reporting. 

The Quality Enhancement Plan/Murguía Learning Institute Advisory Committee 
will be primarily made up of members of the original SACS QEP Team, and will include faculty, 
staff, administrators, Directors and Department Chairs, and a student (approximately twelve 
members). The committee will take an essential advisory and liaison role in the project, and act 
as a vehicle for institutionalization of the QEP.  Members will promote the Murguía Learning 
Institute amongst their fellow faculty and staff members, and the Committee will also perform 
internal oversight functions for the evaluation process for the QEP.  The MLI expects eventually 
to “grow its own” Advisory Committee. Each semester, a member of the cohort of new or 
developmental faculty “graduating” from the MLI will be elected by their MLI-participant peers 
to serve on the Advisory Committee, replacing an existing member, so that participant feedback 
becomes part of the process of continuous quality improvement for the MLI.  

The President of the College, the MLI Director and the members of the Advisory 
Committee will have the primary responsibility for promotion of MLI offerings and 
dissemination of the Institute’s results.  The President will report on MLI activities in his 
quarterly newsletter to the SAC community, and will keep the Chancellor of the Alamo 
Community College District and the ACCD Board informed of the Institute’s progress. In 
addition to flyers distributed to all employees and regular SACALL e-mails about MLI 
professional development opportunities, the Director will ensure that all chairpersons know 
about the seminars and workshops available to their faculty. Advisory Board members will 
actively promote the concept of creating a learner-centered campus through participation in the 
MLI.  The MLI will also be promoted to all campus constituencies at every convocation (it will 
be the centerpiece of this year’s convocation). The MLI Website, which has already been created 
(www.accd.edu/sac/murguia), will list all MLI offerings and syllabi/curricula and include 
biographies of MLI instructors/presenters.  Articles reporting on the implementation of MLI 
teaching and learning strategies written by MLI “graduates” will also be available on the 
Website.  All results of evaluations will also be posted to the Website, and information about the 
project will be disseminated through the Website and presentations made by participants at local, 
state and national venues, include the SACS COC Annual Meeting, where the Director will be 
presenting in December of 2005. 

The MLI Director will have the primary responsibility for evaluation of the Quality 
Enhancement Plan. The Senior Statistical Research Specialist will assist with data collection at 
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the end of each semester and in the development and administration of evaluation instruments.  
MLI staff will be assisted by Institutional Effectiveness staff, and by an external evaluator hired 
to perform annual evaluations of the MLI’s effectiveness in improving student learning outcomes 
(see Comprehensive Evaluation Plan below).  

The MLI Director will meet on a regular basis with the President of the College to 
discuss progress toward the objectives of the Quality Enhancement Plan. The MLI Director will 
also have a permanent QEP spot on the monthly agenda for the College Academic Council, 
which consists of 75 members of the college community, including all Chairs, Directors and 
Deans.  The MLI Advisory Committee will convene twice each semester to review MLI progress 
and results and to make suggestions for program improvement. 

In addition, the MLI Director will meet as needed each semester with all participants who 
will be involved in instruction for the Murguía Learning Institute, including professors employed 
by universities who will be offering graduate-level courses on SAC’s campus to our faculty and 
staff. At these meetings the Director will inform instructors of all MLI activities planned, of 
enrollment and facilities issues, and participants will discuss barriers to and facilitators for 
successful completion of MLI coursework.  Participating faculty will inform the group about  
MLI curriculum revisions or new curricula, and at the end of the semester will complete a survey 
which will measure MLI instructor satisfaction and identify further barriers and facilitators.  
Suggestions made at these meetings will be used for continuous quality improvement of the 
Initiative.  

YEAR ONE: DEVELOPMENT, PILOTING AND EVALUATION OF MURGUÍA LEARNING INSTITUTE 
QUALITY ENHANCEMENT STRATEGIES 

During the Pilot Year of the project, the MLI Director will implement the following 
activities: 

• New Faculty Orientation/Best Practices Seminar (Fall) 

• Developmental and/or Gatekeeper faculty Best Practices Seminar (Spring) 

• Development of Assessment and Evaluation Tools 

• Planning for best practices workshops for faculty and staff  
At the outset of the project, the Director will work with Institutional Effectiveness staff 

and faculty experts to identify and/or develop appropriate qualitative assessment tools for 
the project. These instruments will include a course evaluation survey for all faculty and staff 
participating in MLI courses, a survey for faculty teaching MLI offerings, and a survey for 
students who attend courses revised because of strategies/content taught their faculty through the 
MLI. An additional assessment will be designed for faculty to complete after they have taught a 
revised course for two semesters, to measure the usefulness of the MLI strategies/content 
material provided. Qualitative and quantitative assessments of student outcomes that have been 
utilized and validated in other settings (see Evaluation) will be purchased and piloted during the 
second semester, and MLI staff will work with faculty to determine which instruments are most 
valuable for determining improvement in student learning outcomes brought about by the MLI. 
The Director will contract with an External Evaluator for the project (see Evaluation section) at 
this time. The Evaluator will review all assessment instruments as they are drafted/adopted and 
make revisions to ensure their validity and usefulness.  
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SAC will have at least 30 new faculty beginning to teach at SAC in the Fall of 2005. The 
Director will meet with this group of new hires to administer a New Faculty Needs Assessment 
and to conduct mentorship activities with them.  The Director will meet individually with each 
new member and will work with their Department Chairs to match each new faculty member 
with an existing faculty member who will be able to mentor him or her. Mentors will receive 
mentorship training and share mentoring experiences with other mentors of new faculty on a 
regular basis.   In addition to working with faculty mentors to provide appropriate support for 
new faculty, the Director will be responsible for counseling new faculty around academic and 
professional development issues.  

New faculty will receive a 20% release and be required to attend a course which will 
assist them in providing best practices instruction to community college students, with emphasis 
on best practices for minority students.  The CEU-bearing course will meet each week for three 
hours. In addition to comprehensive orientation, coursework for new faculty will include 
sessions on student-teacher interaction, active and collaborative learning strategies, student 
learning styles, the “Strategies for Success” that have been so effectively utilized in our Title V 
program, Problem Based Learning and Learning Communities, alignment of college curricula 
with high school curricula, and student support strategies such as Supplemental Instruction, mid-
semester grades, academic alert and faculty or peer mentorship of students. Information and 
strategies related to the education of minority students will be part of some of the above sessions 
and faculty will also receive specific instruction in this area. Coursework will include both 
strategies that can be utilized in the classroom and non-classroom-based interventions/resources 
to which students can be referred on campus.  New faculty will also receive instruction about the 
assessment of students’ learning. 

Once operational, the MLI will serve both as a professional development center and as a 
Clearinghouse for information about educational and student support interventions.  The MLI 
will inform new faculty about initiatives being implemented all over campus and throughout the 
Alamo Community College District, and be a place where all faculty can go to learn about 
resources for their students.  

In providing this training, the Director will work very closely with the Title V Director, 
Emma Mendiola, to coordinate training for the implementation of Learning Communities and 
Problem-based Learning in the classroom.  She will also assist him in training faculty in the use 
of elements of the very successful Strategies for Success intervention in the classroom, mid-
semester grades and academic alert, and about appropriate referrals to student support areas.  She 
will also assist with the instruction of new and developmental faculty in student engagement and 
active and collaborative learning (see vita in Appendix B, pilot syllabus in Appendix D). Title V 
staff will familiarize faculty with the Supplemental Instruction concept and its utilization.  By 
Year Two of the MLI, when the current Title V strategies become fully institutionalized, the 
MLI will act as a vehicle for continuing dissemination of successful Title V strategies to faculty 
and staff.   

In addition to utilizing the expertise gained through our Title V Project to instruct new 
and developmental faculty, the Director will count on college administrators, faculty with 
training in specific teaching/learning strategies or content-specific methodologies, and internal 
and external student support personnel who are practicing the student support strategies 
identified above, as well as outside experts in areas where college personnel have no training 
capacity.  In these latter areas, a goal of the MLI will be to obtain training and create expertise 
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for faculty/staff in these latter areas so that eventually the MLI can rely principally on internal 
expertise to conduct its professional development activities.  For example, we hope to use the 
resources of the Texas Assessing Student Learning Project of Central Texas Community College 
to obtain training for key faculty and staff in student learning assessment; these faculty and staff 
will then be able to train MLI participants to assess their new practices. 

During the second semester of the Initiative, the target audience for MLI instruction will 
shift to existing faculty who teach developmental and/or gatekeeper courses. A group of 
between 20 and 25 faculty volunteers from one department will receive a one-hour release to 
attend two hours of coursework each week. Much of this coursework will be on the same best 
practices disseminated to new faculty in the Fall semester, but in place of the orientation 
material, these faculty members will receive discipline-specific instruction in research-based 
techniques that have been proven to increase knowledge and skills in their content area, and in 
content-specific learning outcomes assessment.  Training related to teaching diverse populations 
will remain a part of the Spring semester’s curriculum. 

Key elements of the MLI will be the peer relationships and leadership roles that develop 
as a result of MLI activities.  Each cohort of new and developmental faculty participants in the 
MLI will continue to meet on a monthly basis after they have “graduated” to share their 
experiences in implementing the strategies they learned in MLI classes, and to provide one 
another with support and feedback.  At the Maricopa Institute for Learning in Arizona, faculty 
“fellows” have gone on to serve in faculty senate and other leadership roles.  We anticipate that 
faculty trained through the MLI will become campus leaders and innovators, and that they will 
also become models and resources for successful implementation of student learning assessment 
at SAC.   

A survey sent to faculty and staff at the initiation of the MLI will identify topics about 
which SAC’s faculty/staff is interested in receiving instruction. Throughout the first year, the 
Director will finalize topic selection for faculty/staff workshops based on the survey, the 
research conducted to form the Quality Enhancement Plan, and student needs. He will identify 
and recruit instructors to provide this material to faculty and staff through MLI workshops; 
several faculty members have already approached members of the Quality Enhancement Plan 
Committee with their credentials and their willingness to provide workshops in several areas.  
The workshops planned and designed during the first year, which will be held at different times 
during the year, and which will have durations of one to 12 hours, will be made available to all 
interested faculty and staff during Years Two through Five of the Project.  

By the end of the first year (Academic Year 05-06), evaluation procedures for the pilot 
MLI offerings will have been tested, and the first courses taught by MLI “graduates” (new 
faculty from the Fall ‘05 class) will have been evaluated. We expect to have provided 
training/education to between 45 and 60 faculty members through the MLI during the first 
year. 

At the end of each Fall and Spring semester the Director will present a written report on 
MLI activities to the Advisory Committee, and to faculty, staff and administrators at College 
Academic Council.  The Director will submit an Annual MLI Report to the same entities in early 
August. At convocation each year, the President will deliver an abbreviated version of the Final 
Report to the entire Campus Community.  All reports will be posted on the MLI Website. 
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YEARS TWO – FOUR: CONTINUATION OF NEW FACULTY AND DEVELOPMENTAL/GATEKEEPER 
FACULTY SEMINARS AND EXPANSION OF MURGUÍA LEARNING INSTITUTE OFFERINGS: 

• Continuation of new and developmental/gatekeeper faculty coursework in best practices 
and orientation for new faculty.  

• Coordination of graduate courses offered for faculty/staff on-campus 

• Implementation of best practices workshops for faculty and staff 

• Development and Implementation of Master Teacher Program 
During the second year of Murguía Learning Institute implementation, the Director will 

work with area universities, including the University of Texas at San Antonio and Texas A & M 
campuses at College Station and Kingsville, to coordinate the on-campus provision of 
graduate courses for faculty and staff who seek credit toward a higher degree or advancement.  
He will attempt, whenever possible, to get participating universities to offer the coursework to 
SAC faculty and staff on the SAC Campus at hours convenient to full-time employees. 

In conjunction with the development of graduate coursework on campus, the Director 
will work with College and District administrators, Faculty Senate and Staff Council to 
determine ways in which best practices workshops offered by the MLI can be used for credit 
toward advancement for both faculty and staff, in order to develop incentives for improved 
teaching and student support service provision.  

During Years Two through Four, the offerings and services of the MLI will expand, and 
will serve at least 35 existing faculty and approximately 20 new faculty each year.  Staff whose 
service to students may improve through these offerings or who are preparing themselves as 
educators will also be served through MLI. In addition to the Fall New Faculty and Spring 
Developmental Faculty Seminars, workshops and graduate coursework will cover topics that 
help faculty and staff improve student learning, including some of the following:  

Addressing Student Learning Styles* 
Student-Teacher Interaction* 
Active/Collaborative Learning: group activities, Teacher as Guide on the Side* 
Addressing Diversity/Teaching Minorities 
Problem-Based Learning* 
Inquiry-Based Learning* 
Assessment of Student Learning Outcomes 
Science Content/Technology Updates 
Curriculum Alignment with Texas Essential Knowledge and Skills (TEKS) standards 
Academic Challenge: Applied Knowledge 
Faculty Mentorship* 
Strategies for Success** 
Orientation for At-Risk students 
Learning Communities* 
Supplemental Instruction* 
Peer Mentorship* 
Service Learning 
Transfer Assistance 
Mid-semester Alerts and other Teacher-Student Feedback Mechanisms* 
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* See literature review of best practices, pp 30-38, above. 
** See section on Title V strategies pp. 11-13 above. 

 
Workshops of differing lengths and carrying different amounts/types of credit will be 

designed to accommodate faculty members and interested staff.  Graduate work will be offered, 
on campus, at times convenient to both faculty looking for advancement and staff seeking to 
become faculty or administrators. 

In Year Two, the Director will work with faculty experts to develop and initiate a 
Master Teacher Program, wherein exemplary faculty will be recruited to attend a training 
program which will result in the establishment of a cadre of Master Teachers who model 
research-based, tested best practices in teaching community college students, especially in core 
course areas.  New Faculty Mentors will be recruited from among these Master Teachers and 
other exemplary faculty members. Master Teachers will participate as instructors in the Best 
Practices Seminar to be offered each fall and spring, and conduct workshops on specific 
strategies.  By the beginning of Year Three, the first cohort of Master Teachers will have 
completed the Master Teacher Training Program and begin modeling exemplary classroom 
behavior and assisting new faculty and others to improve their teaching methods.  During a 
three-year period, the MLI expects to prepare at least 20 Master Teachers. 

By the end of Year Four, SAC hopes to have provided at least 15 faculty and staff 
members with graduate education opportunities on the SAC campus, and to have helped advance 
in rank or class at least 50 faculty or staff members.  At least two universities will have 
established “satellite” graduate coursework at SAC.  In addition, we hope to “grow our own” 
new faculty, recruiting them from the ranks of developmental and adjunct instructors and staff 
who may obtain their master’s degrees or post-master’s graduate work through opportunities 
offered through the Institute. 

YEAR FIVE: EVALUATION, REFINEMENT AND INSTITUTIONALIZATION OF MURGUÍA LEARNING 
INSTITUTE STRATEGIES 

During Year Five, the activities of the Murguía Learning Institute will be evaluated for 
their long-term effectiveness in improving student learning and those activities which have 
proven effective will be institutionalized. Throughout the fifth year, however, all MLI activities, 
including graduate course offerings, faculty/staff workshops, new faculty support and Master 
Teacher Trainings will continue to be implemented. 

In September of Year Five several follow-up surveys developed in years three and four 
will be revisited and refined in order to measure the long-term effects of the Murguía Learning 
Institute, including improvements in student outcomes, sustained changes in the classroom, and 
retention and teaching efficacy for new faculty (See Evaluation).   A sample of students who 
received instruction from MLI participants during Years Two and Three of the Project will be 
identified and surveyed to find out about their subsequent educational performance and 
satisfaction.  All faculty and staff who attended MLI offerings during Years One through Three 
will also be surveyed to find out how they have used the information gained through the MLI in 
the long term.  In addition, all faculty members hired since Fall 2005 will be surveyed to find out 
how MLI mentorship and educational activities affected their teaching and job satisfaction.  
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Results of these fifth-year surveys will be analyzed and added to quantitative and 
qualitative data already collected throughout the five years of the project.  With the assistance of 
the Institutional Effectiveness Office, the Office of College and Grants Development, and the 
President, the MLI Director will complete a Five Year Report of the Quality Enhancement 
Plan/Murguía Learning Institute and submit it to all College entities and to SACS. This report 
will include a collection of summaries of the experiences MLI participants have had in 
implementing and measuring the effectiveness of the best practices learned through the Institute, 
written by individuals or groups who have completed the cycle of student learning improvement. 
This collection will be published and made available to all educators at SAC.  

The Five Year Report will also be disseminated to the larger community of higher 
education practitioners through presentations at conferences, the MLI Website and other venues.  
SAC also hopes, through the interface of graduate studies in education programs with the MLI, 
to be able to reference, by 2011, at least three graduate-level studies which will have been 
conducted on the activities of the MLI by SAC faculty/staff members involved in graduate 
studies through the MLI. 

 

 


